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Abstract  
This paper discusses the strategy of gender mainstreaming which is adopted by the European 
Union and the Swedish Government in order to increase gender equality in the entire society. 
Gender mainstreaming and its goal - gender equality – are not easily understood. In this 
paper I will discuss different interpretations of the concept gender mainstreaming within the 
area of education. 
 
Since the intention with gender mainstreaming is that a gender perspective should permeate 
all levels in society, this indicates that the area of Information Technology should be 
embraced by the strategy as well. Building information structures involve classification and 
categorization. Thus, I will also discuss what implications gender mainstreaming hold for the 
future Information Technology society for all.  
 
The research draws on empirical research conducted during 2003-2004 and is based on 
documentary analyses and semi-structured interviews with policy makers and teachers. The 
material has been analysed by discourse analysis. 
 
Introduction 
Gender mainstreaming, the strategy adopted by the EU, UNESCO and thereby also by the 
Swedish Government, in order to increase gender equality at all levels, all the time in all of 
society, is not easily understood. Interpretations of what gender mainstreaming actually means 
as well as how it should be conducted differ among groups. The question posed by Francis 
Grundy (2003) whether gender mainstreaming is linked to or originates from essentialism is 
adequate since gender mainstreaming, just like essentialism, can be said to build upon the 
belief that there are distinctive, “natural” or biologically based gender differences. In their 
Gender Equality report The Research Council of Norway (Norges forskningsråd, 2002) also 
discusses the different interpretations of gender mainstreaming, and point to the importance of 
discussing what framework and which representations of the problem to convey since this will 
be crucial for future results.  
 
Further, its goal, gender equality, is in itself a concept based on normative values, and thus 
suffers from the same dispersed understanding of what it actually means or stands for. 
Depending on people’s norms, values and/or political view, gender equality in practice holds 
a spectrum of different interpretations. Originally it was about equal rights and thereby equal 
access to resources. Another interpretation is that it is a social problem – women being an 
especially vulnerable group in need of positive actions and the third, which can be found in 
the trade and industry area today, that gender equality is a problem concerning the need to 
broaden the recruitment base. Hence, gender equality is now used as an argument – it will (as 
well as diversity) increase growth by adding female ethics, norms and values. This implies a 
shift away from the rights or justice argument towards economic or commercial reasons. It 
also very obviously derives from the “essentialist” thinking mentioned above, the female view 
is the opposite of the male, and women will add something previously absent.  
 
Sweden has a long tradition of gender equality work, which has been more or less active 
during the years since the 1970’s. The formal framework is well established (Pincus, 2002) 
and the Swedish policy structure could be said to facilitate the implementation of any policy, 
and thereby also gender equality policies (Runardotter & Mörtberg, 2004). Even if legislation, 
regulations, statistics, equal representation and so forth have reached far, Sweden cannot be 
said to be gender equal. Hence, focus for gender equality work in Sweden is now on 
qualitative issues, such as access to power. Thus, the work continues and in the written 
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communication from the Government (Skr. 2002/03:140) every policy area has a plan of 
action for how to deal with gender equality.  
 
Today most attention is paid to the strategy of gender mainstreaming, a strategy that implies 
that a gender perspective should be taken into account at every level, in every issue, all the 
time and always. The idea is that the ordinary or established gender equality policy should 
continue to be promoted while at the same time extending the responsibility for gender 
equality to everybody. This implies that whatever area, matter or issue to be handled, a gender 
perspective should be involved in order to secure that the outcome of measures will be equal 
or of equal worth, for women and men respectively.  
 
My aim with this paper is to discuss what interpretations of the concept that is predominant 
within the area of education as well as what implications they hold for the future work with 
gender mainstreaming. The foundation for this is interviews and literature such as plans of 
actions, curricula and Governmental letters etc, conducted during my research of gender 
mainstreaming and its progress in Sweden. 
 
The intention of a gender perspective permeating all levels in society indicates that the area of 
information technology (IT) also should be concerned of these issues. The development as 
well as the design and redesign of IT, should be done in constant awareness of implications 
and consequences for women and men respectively. Building information structures involve 
to classify and to identify categories. Thus, another aim is to discuss what effects and 
consequences do a strategy aiming at gender equality produce for classification? What view 
of gender equality should be the dominant and for what reasons? In other words, what should 
be sorted out as well as what should be sorted in into IT, when it comes to gender equality?  
 

The education policy framework 
Within the area of education the objectives of gender equality is ruled by the national target 
documents such as acts, curricula and syllabuses. In short, the Higher Education Act (SFS 
1992:1434) and The Education Act (SFS 1985:1100) state that gender equality between 
women and men shall always be observed and promoted. Act on equal treatment of students 
at universities (SFS 2001:1286) declares that a goal-oriented work shall be conducted in order 
to actively promote equal rights for students regardless of gender, ethnicity, religion, sexual 
preferences or functional disability. Further regulations are also to be found in the Equal 
Opportunities Act (SFS 1991:433), which first and foremost aims at improving women’s 
conditions in working life. 
 
The National Curriculum for preschool (Lpfö 98), the National Curriculum for obligatory 
school (Lpo 94) and the National Curriculum for voluntary school (Lpf 94) all states that the 
fundamental values that should characterize the society shall be transferred and anchored with 
the pupils/students. The fundamental values are the inviolable human life, individual freedom 
and integrity, all humans equal worth, gender equality between women and men and solidarity 
with those weak and vulnerable. The curricula also have in common the individual 
perspective in that pedagogues/teachers shall consider every child or pupils needs, 
preconditions, experiences and thinking. All national curricula also mention the responsibility 
to prevent all forms of harassment.   
 
In the written communication from the government regarding the education policy (Skr. 
2002/03:140) it is stated that every individual, independent of gender, should be entitled to 
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test and develop her/his abilities. Women and men’s equal rights and possibilities shall 
actively and consciously be promoted and traditional gender patterns shall be counteracted. 
The government regards ignorance of gender equality seriously and for that reason they 
emphasise that gender equality should not rest on individual enthusiasts but should be 
integrated at all levels. Moreover, the necessity of a leadership based on a conscious gender 
perspective with an active will to change prevailing gender inequalities, is also stated. There 
is also an intention to break the gender imbalance among employees at university and schools. 
The government regards knowledge and competence as crucial and thereby also the necessity 
that all pedagogic personnel becomes aware of their own ideas of gender and reflect on how 
these ideas effect the pupils/students as well as the pupils/students learning and learning 
environment. Finally the government states that an active and qualitative guidance could 
break traditional gender stereotypical choices of professions. (Skr. 2002/03:140.)   
 
To sum up, the objectives for gender equality involve equal rights and improving women’s 
conditions in working life. The focus for the Acts and the National curricula is thus equality 
based on humans’ equal worth and equal access to education. Promotion for gender equality 
must be done, according to the Acts, but how this should be done is not mentioned. That it 
should be goal-oriented is declared but the objectives are to be set by municipalities, schools 
and universities themselves, thus the responsibility ultimately rests with the local level. In 
other words, although Sweden has a rather strong regulation regarding gender equality, the 
national gender equality objectives within education obviously is very wide. Further, they are 
gathered along with questions of class, ethnicity, disability or impairment or other so called 
discriminatory factors. (Runardotter & Mörtberg, 2004) 
 

Method 
Empirical data for the research have been gathered by documentary analysis and semi-
structured interviews with key actors such as government officials and people from each level 
of education, from preschool to university and also the National Centre for Values Education 
(VGC) situated in Umeå. In other words, the investigation includes the central as well as the 
regional and local levels. The reason for this is that preliminary research has shown that the 
development of gender mainstreaming structures is more advanced in central government then 
it is in regions.  
 
Once the data was collected, it was analysed qualitatively using discourse analysis, based on 
the approach or position Carol Lee Bacchi (1999) describes in Women, Policy and Politics. Of 
special interest were ideas, values and knowledge on gender equality and gender 
mainstreaming. The focus was thus two folded – partly how they work with and also how they 
construct gender equality and gender mainstreaming. In other words, we have analysed what 
the problem is represented to be (and further implications of this representation, such as, 
underlying assumptions, effects and what is left unproblematic), what actors and institutions 
are involved as well as political processes and policy instruments. Thus, we have examined 
not only the content of policy – the “what” but also the policy process and the ideas and 
values that underpin it – the “how” (Runardotter & Mörtberg, 2004).  
 
Gender mainstreaming is…  
The meanings of gender equality as well as gender mainstreaming are constructed in a variety 
of ways (Norges Forskningsråd 2002, Rees 2002, Rönnblom 2002, Grundy 2003, Runardotter 
& Mörtberg, 2004). The various views are dependent on contexts that probably are 
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intertwined with the various connotations. The Council of Europe’s group of specialists 
defines gender mainstreaming in thy following way:  
 

“the (re)organisation, development and evaluation of policy processes, so that 
a gender equality perspective is incorporated in all policies at all levels and 
all stages, by the actors normally involved in policy making” 1.  

 
This view is in line with the Swedish national view. The intention with the Swedish strategy 
is to involve actors at all levels. Gender equality issues have for a long time been handled by 
non-line staff often placed at the personnel unit – something policy makers want to change 
by gender mainstreaming. Thus, the strategy of gender mainstreaming is to integrate issues of 
gender equality to all staff and to consider whatever question at stake by a gender equality 
perspective (Runardotter & Mörtberg, 2004).  
According to the European Commission gender mainstreaming concerns incorporating equal 
opportunities for women and men into all community policies and activities, thus the 
Commission’s definition is as follows: 
 

"Gender mainstreaming involves not restricting efforts to promote equality to 
the implementation of specific measures to help women, but mobilising all 
general policies and measures specifically for the purpose of achieving 
equality by actively and openly taking into account at the planning stage their 
possible effects on the respective situation of men and women (gender 
perspective). This means systematically examining measures and policies and 
taking into account such possible effects when defining and implementing 
them." 2 

 
Gender mainstreaming stems originally from gender equality or perhaps better – the intention 
with gender mainstreaming is to extend gender equality. In interviews with Swedish 
policymakers they argued that gender mainstreaming should not be mixed up or replace 
ordinary or traditional gender equality work. This is also stated by the Nordic Council of 
Ministers (TemaNord 2000:580). Further, the policymakers also stated that gender 
mainstreaming is neither what the Swedish Equal Opportunities Act (SFS 1991:433) states 
nor is it traditional democratic, welfare issues or basic gender equality work. What do the 
policy makers mean by this? What exactly is it that should be gender mainstreamed? What 
differentiates ordinary gender equality work from a matter of fact to be gender mainstreamed? 
(Runardotter & Mörtberg, 2004). 
 
The Nordic Council of Ministers states that active measures and positive action must continue 
– despite the adoption of the gender mainstreaming strategy (TemaNord 2000:580). Hence, 
active measures and positive action is to be regarded as traditional gender equality work – 
gender mainstreaming, however, is to identify mechanisms that governs the work or activities 
and to make them visible. If so, gender equality has to do with formal structures in society, 
that is, basic democratic values that should be valid for every human being living in the 
society. Gender mainstreaming, on the other hand, circles around actual outcome for women 
and men respectively. But, and maybe this is what is most important, gender mainstreaming 
should not replace specific projects or measures aiming at gender equality (TemaNord 
2000:580; Runardotter & Mörtberg, 2004).  
 
                                                 
1 Available at http://www.coe.int/T/E/Human_Rights/Equality/02._Gender_mainstreaming/ [2004-05-29] 
2 Available at http://europa.eu.int/comm/employment_social/equ_opp/gms_en.html [2004-05-28] 
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Hence, in Sweden gender mainstreaming is mainly perceived as a strategy to be used in order 
to reach a gender equal society. Despite almost thirty years of active gender equality efforts 
the gender equal society is not realized (Pincus, 2002). My interpretation is that the strategy of 
gender mainstreaming, adopted because of EU policy and now to be implemented in the EU 
nations, is the answer to the question – how to spread gender equality to all societal levels. 
 

Gender mainstreaming is also…  
The interviewed persons also regarded gender mainstreaming to be an activity because they 
argued that people have to take action in order to mainstream gender. Moreover, gender 
mainstreaming could also be called a process, whose goal is gender equality (Runardotter & 
Mörtberg, 2004). In other words, the gender equality perspective should be ongoing or active 
all the time, as a natural part of everyday work and life.  
Gender mainstreaming concerns questions of facts and several of the interviewed stressed the 
need for distinct steering and clarity from the government. This was regarded as crucial in 
order to create a gender equal society. Implementing gender mainstreaming was perceived as 
easier on the national level where steering was regarded as more obvious – the Swedish policy 
process is well established, and the coupling between the government and those downward is 
easily made visible. Swedish municipalities are independent – they govern themselves – and 
this implies that it becomes harder for the Swedish government to spread its politics at local 
level. Every policy to be implemented is to be (re)negotiated and (re)interpreted at every 
level, which implies that intentions at national level might be reshaped when reaching the 
local level. That informants from schools had never heard the word gender mainstreaming and 
did not know what was meant by the concept is an example of the difficulties with reaching 
the local level (Runardotter & Mörtberg, 2004).  
 

Implications  
According to interviewees does what is stated above lead to three important implications. 
Firstly, laws and other regulations have to be crystal clear because if they are it is e.g. possible 
to secure gender equality progress through supervisory authorities. Swedish authorities have 
no possibility for sanctions regarding gender equality, which means that what they can do is 
spread good examples and point at bad ones, something that actually have had large effect 
according to the National Agency for Higher Education3 (Runardotter & Mörtberg, 2004). 
 
Secondly, political objectives are significant. Gender mainstreaming as a strategy tells us 
where and whom should fulfil objectives, but nothing about how, when or in what way, since 
this is dependant on the political objectives. In other words, it is a completely normal political 
question and should be handled accordingly. This should also be the case in Sweden, gender 
equality is an own policy area, abbreviated PO 24 (Skr. 2002/03:140). Being an ordinary 
political question indicates that interpretation of what gender equality is or how it will be 
achieved differs among persons, political parties as well as countries etc.  
  
Thirdly, the responsibility for gender mainstreaming rests close to activities. That is – 
adopting gender mainstreaming as a strategy implies that the state abolishes overall functions 
and the responsibility for gender equality rests with many actors. Further, the responsibility 
for gender mainstreaming rests with actors indirectly involved as well. Such things as wages 

                                                 
3 See e.g. the Agency’s report 2000:9 R, which provides good examples from universities, and also 2003:31 R, 
which reports on universities work with gender equality, student’s influence and social and ethnic diversity 
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and attitudes in society influence phenomena like gender-biased recruitment to educations. In 
other words, universities alone cannot influence what education people choose. This implies 
that gender equality work that aims at changing educations is one thing, to get the parts at the 
labour market to act is another.  
 
The crucial question then becomes what possibilities the government have to affect the actual 
acting of individuals? For sure, there are people that believe that the government should not 
even have these possibilities and they are likely to counteract. And further, does this 
spreading of responsibility lead to gender equality actually being “mainstreamed away” from 
the agenda, since people can expect someone else to take care of the matter? Everybody’s 
responsibility easily becomes no one’s or someone else’s. It might be adequate to ask whether 
gender mainstreaming is a strategy or a vision (Runardotter & Mörtberg, 2004).  
 

What gender equality to be achieved? 
The findings of the conducted research shows that the problem with gender inequality in 
Sweden today is mainly constructed as a question of lack of knowledge, i.e. people do not 
possess necessary knowledge in order to promote, act and carry out gender mainstreaming. 
The underlying assumption in this representation of the problem is that if people were more 
competent and well informed a gender equal society could be reached. People simply do not 
know, and this means that people’s actions are rational since their actions are in accordance 
with this unawareness, meant the interviewees.  
 
I argue that after 30 years of gender equality politics it is not likely that knowledge is missing. 
The exploration of the fieldwork show the contrary, thus people possess knowledge. One of 
the examples from the fieldwork succeeded in involving a whole municipality in their gender 
equality project, from pupils, teachers and parents to sports associations and pensioners. 
Moreover, if knowledge is missing I am convinced that people are capable of finding 
someone, somewhere, who is able to provide the needed knowledge. Therefore I would like to 
pose two thoughts in order to challenge this.  
 
Firstly, the interviewed persons regarded gender equality as an ordinary political issue. This 
implies that the views of what gender equality is, as well as how to reach the gender equal 
society, differ among persons, political parties, nations etc. This, I argue, imply that the views 
will more or less continue to differ even if people possess the knowledge needed. It is fully 
possible, or even likely, that competent people actually do not agree on what gender equality 
is or how it could or should be achieved since people’s political and societal foundation 
differs. Today neither consensus nor a common definition on what is meant with gender 
equality is to be found (Grundy, 2003) not among those who need more knowledge and 
neither among those who actually have this knowledge. Hence, what needs to be addressed is 
whose knowledge dominates and whose is marginalised (Mörtberg, 1997). These issues need 
to be analysed and developed, because clarity and distinctiveness could provide the 
foundation for future gender equality success.   
 
Secondly, in regard to what is stated above I find the most important question to be: what 
does the society want achieve with gender equality? Certainly, it cannot be only numbers – 
that is, an even distribution of women and men in all areas and thereby also in the IT-area? 
Because wanting to achieve a gender equal society implies wanting to change the present and 
“feminist research has shown that there is no automatic relation between gender balance and 
change” (Mörtberg, 2003). Moreover, expecting something to change because more women 
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are participating puts specific demands on women and indeed, this is unfair in regard to the 
mostly used argument for gender equality – equal rights (Runardotter & Mörtberg, 2004).  
 
What effects does gender mainstreaming produce for classification? 
The findings of the conducted research show that schools – that are acknowledged for their 
work with gender equality – all base their work on the understanding of gender differences. 
Thus gender differences are the prevailing discourse in Sweden. Hence, girls are trained in 
typically male characteristics such as speak out loud, take a stand, leadership etc., boys are 
practising care and attentiveness, listen to each other and wait for their turn. Subjects such as 
technology are broadened, handled with a societal angle and becomes interdisciplinary 
handled, when girls are expected to be included. In other words, the idea that there are gender 
differences permeates the society and girls/women are regarded to have other skills, interests 
and characteristics then boys/men. Further, “is” easily is transformed to “should” (Mörtberg, 
1997) and this means that expectations put on women because of the simple fact that they are 
women strengthen the dominant discourse. Finally, no attention is paid the fact that there 
might be larger differences within the groups of women and men respectively (Runardotter & 
Mörtberg, 2004).  
 
Helen Gansmo (2003) has analysed Norwegian secondary schools and whether they included 
gender equality in their Information and Communication Technology (ICT) strategies as well 
as what significance an eventual gender focus had for their results (See also Mörtberg, 2001). 
Gansmo showed that the underlying assumption is that girls are interested in other things than 
boys. Mainly girls are seen to connect technology with the society – that is, technology is part 
of and influences the entire society. Further, Gansmo (2003) argue that schools that did not 
have a gender focus but instead aimed at involving everyone, teachers and pupils were the 
schools that best succeeded to include the girls, even if their understanding of gender was 
dichotomous.  
 
Moreover, from the interview with a teacher from upper secondary school it was stated that 
both girls and boys appreciated the way the teachers handled the subject technology when 
they knew that more girls were to be included. The teachers broadened the concept of 
technology where recognition was the keyword, they started to work interdisciplinary and 
involved actors from outside such as a study visit where they learned about what bodily forces 
work when helping disabled. The study visit was followed by lectures given by 
physiotherapists. The class also paid a study visit to the Swedish Motor Vehicle Inspection 
Co. in order to learn how cars are being tested, what is regarded as safe and so on. In short, 
the teachers wanted to make clear that technology is not just about engines and machines, it is 
part of our society and the whole human being should be put in connection to technology. 
Both girls and boys saw advantages with this approach. The conclusion to be made from this 
is that a comprehensive view of technology’s role in society is attractive for everyone.  
 
Gender mainstreaming involves a constant gender perspective, or in other words, a constant 
focus on women and men and the expected outcome for women and men respectively – 
whatever issue is at stake. What needs to be remembered is that this is an analysing task. It is 
used in order to secure that women’s and men’s equal rights are paid due attention to. But it 
might be adequate to ask if the categories women and men are to be used for future scenarios. 
I am not convinced that the devices used for analysing, which is the categories women and 
men, should be the devices when attention is aimed towards solutions of the problem with 
gender inequality. A constant focus on women and men might strengthen gender stereotype 
thinking instead of the reversed and categories or devices that are fruitful for diagnosing 
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might not be usable for solutions (Mörtberg & Agné, 2000). The examples mentioned above 
indicate that solutions that lack a gender focus but instead take on a comprehensive, 
“including everybody” approach succeed. What aspects then, does a comprehensive view take 
into account? Is it all of the so-called discriminatory factors, such as gender, age, class, 
disability, ethnicity and so forth? What categories could be the most successful ones when the 
intention is to reach a gender equal IT society? 
 

What have been sorted in? 
In Sweden and Norway there have been several projects whose aim has been sorting in 
women into the area of Information Technology, e.g. a gender inclusion strategy in 
Norwegian schools (Gansmo, 2003). Further, Björkman (2002), Mörtberg (2001, 2001a), 
Wistedt (2001) and Salminen-Karlsson (1999) have all made analyses of different measures 
for bringing women into computer science or IT-educations at universities. Hence, the first 
steps have been to add the category “women”. Some problems have been identified, such as 
both the problem and the solution are built on assumptions of gender difference where the 
category women are regarded as a homogenous group with similar interests and experiences 
(Mörtberg, 2001). There are also three images that could explain the low number of women in 
the development of information technology in Sweden, namely that girls/women are afraid of 
technology, women do not develop information technology and also the hacker culture 
(Mörtberg, 2001a).  
 
In general women are regarded as non-technical and women in computer science are seen as 
exceptions to this rule and also as an additional element in the technological education 
(Salminen-Karlsson, 1999). However, Björkman (2002) identifies problem definitions such 
as: women have less experience with computers, that women lack self-confidence and have 
too few role models. In order to solve this one can adopt approaches that are rather 
straightforward: provide experience, strengthen confidence and provide role models. But if 
this does not solve the problem with the under-representation of women, it could be worth 
asking what is wrong with the technology itself rather than what is wrong with women. Thus 
Björkman (2002) argue for research focusing on Computer Science and its paradigmatic basis.    
 
Moreover, changes are observed which seems to promote inclusiveness such as: many women 
partakes, both as students and as lecturers and tutors, there is variation in age, social 
background and experience among students, the programmes are small and thereby could 
close relations be created. Further, a co-operative and problem-oriented approach was adopted 
which provided possibilities to interact and finally there was a combination of subjects and 
deeply involved teachers (Wistedt, 2001). But nevertheless, there is not necessarily a clear 
connection between successful inclusion strategies and having an explicit gender inclusion 
strategy, and “Paradoxically, there is a clear danger of gender focused strategies being gender-
stereotypical and that lack of gender focus is also due to and causes gender stereotypes… ” 
(Gansmo, 2003, p. 170).  
 
Since gender differences is the prevailing discourse has the aim of including women, in turn, 
had the effect that a broader view or societal aspect of technology also have been sorted in, 
and led to successes as the fieldwork showed. Does this indicate that something else has been 
sorted out? 
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What should be sorted out? 
What should (or could) be sorted out then? I am convinced that the gender equal IT society 
cannot be reached until people have left the view that categories divide us. People must 
counteract all the negative societal, political, moral and ethical consequences categories create 
since categories makes it possible to rank, value differently and oppress (Bowker & Star, 
2002). Instead there must be acknowledged that people are actually united through differences 
and differences are the distinguishing feature for the human being as well as differences is the 
precondition for uniqueness. Moreover, the objective of an IT society for all that does not take 
into account diversity and keeps traditional categories, will contribute to the reproduction of 
already existing symbolic values. This implies that existing values and traditional categories 
should be sorted out, because when the categories people are understood as groups, they are 
also valued from what is regarded as average or normal for that group. This is to preserve a 
biologically based view on people and also to take their political range of action from them 
(Due, 2004).  
 
According to Christina Mörtberg (2001a) it is in the tensions that exist between possibilities, 
contradictions and ambivalence that opportunities for change and pathways could be found. A 
sustainable society cannot be realised until gender equality and sustainable technologies are 
developed. Hence, it is important to observe and acknowledge presuppositions and 
assumptions that form the framework for how we are trained to think. Mörtberg (2002a) argue 
that “we need to move on, create new technologies and new understandings otherwise we run 
the risk to repair the values, norms and standards that dominates” (Mörtberg, 2002a, p. 12). 
 
Further, since people constantly interact we also change and develop. No position is ever 
static, neither are identities, which implies that people move and switch between them. Our 
identities are shaped or constructed as well as they are constantly being reshaped or 
reconstructed, thus identities are not static. They are products of social and cultural practices 
at specific historical timings and they are in constant change (Mörtberg, 1997). I argue that 
the same goes for categories. “We are constantly revising our knowledge of the past in lights 
of new developments in the present” (Bowker & Star, 2002, p. 40) and this gets effects in 
categories as well. In the end, despite all our differences the only category to be used in order 
to reach an (gender) equal IT society is simply the category “human being”. Hence, our 
established categories should be sorted out. But carefulness is of great importance here, since 
arriving at categories and standards implies deciding what will be visible or invisible within a 
system (Bowker & Star, 2002). Moreover, is this possible? “Can one single broad, and 
thereby non-specific, category of user be enough in a development context, where there are 
users on many different levels and where a user might at the same time, in another 
role/relationship, also be a developer?” (Elovaara & Mörtberg, 2003).  
 
I argue that it is clear and well-defined objectives that need to be developed. What kind of 
society is wanted? What will it look like? A thorough and intense discussion and debate is 
needed, on what gender equality is to be achieved, and how. Goals need to be set, and 
different future scenarios must be developed, based on several foundations (Norges 
Forskningsråd, 2002). Not until different possible future scenarios are designed and not until 
clear and distinct objectives are set will it be possible to answer the question of what measures 
or actions to be taken in order to reach a gender equal IT society. These possible future 
scenarios would gain from a thorough examination of the social and moral order created by 
categories used or to be used since “Their impact is indisputable, and as Foucault reminds us, 
inescapable” (Bowker & Star, 2002. p. 3). There is a clear risk that gender mainstreaming – 
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with its focus on women and men respectively – strengthens the prevailing discourse of 
gender differences. Is this what is wanted in the future? 
 
Concluding remarks 
I started with the questions what interpretations of the concept that are predominant within the 
area of education as well as what implications they hold for the future work with gender 
mainstreaming. In this paper I have shown that the predominant interpretations are that gender 
mainstreaming is about equal rights and that the strategy will make sure that women’s and 
men’s rights are equally secured. By policymakers is gender mainstreaming – besides being a 
strategy – regarded as an activity in that people have to take action in order to mainstream 
gender, and it is also regarded as a process. They also emphasised that is circles around 
questions of fact and actual outcome for women and men respectively. Basically it is also a 
strategy that aims at spreading the responsibility for gender equality to each and everyone.  
 
Moreover, I also asked what effects and consequences do a strategy aiming at gender equality 
produce for classification? What view of gender equality should be the dominant and for what 
reasons? And finally, what should be sorted out as well as what should be sorted in into IT, 
when it comes to gender equality? Since the strategy puts a constant focus on women and men 
– in analysing the outcome for these categories – it implies strengthening the prevailing 
discourse, which is gender differences. In other words, the gender mainstreaming strategy – 
which aims at gender equality – produce gender differences effects since it use the categories 
women and men when it comes to classification. Therefore it is of great importance to be 
clear over: what IT society is wanted? In order to do that we must set up distinct objectives 
and develop future “gender equal IT society” scenarios from which it might be possible to 
discern what (other or new) categories might have a better chance to succeed.  
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