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Research topic/aim/theoretical framework  
Bengtsson (1997) argues that the human body is neglected in pedagogical discussions, 
that the naturalistic as well as the cognitivistic ontologies are “bodiless” and stresses the 
importance of taking another view of the body into consideration in educational settings. 
This is referred to as the theory of the lived body (Merleau-Ponty, 1999); body and 
thought in a mutual relationship in our daily life as well as when we learn. This paper will 
discuss the experiences ten high school students have of the subject physical education 
and health by analysing their experiences with the help of a life world phenomenology 
(van Manen, 1997., Merleau – Ponty, 1999). What implications can the view of the lived 
body have for the pupils’ learning outcomes?  
Research design  



Ten female high school pupils in Sweden described their experiences of the subject 
physical education and health. The girls have a common history by being part of the 
same basketball team between 7-15 years of age. The analyses were made with 
inspiration from Merleau-Ponty (1999) and van Manen (1997).  
Findings:  
Two themes appeared in the analyses:  
Embodied experience is not serious: The PE lessons were experienced as fun but not 
serious. By using Merleau- Ponty (1999) it can be argued that the expression having fun 
means “being in their body” using well known motor habits in relation with friends with 
similar knowledge but doesn’t implicate a learning experience. Learning was perceived 
as learning skills, using the body as an object.  
Thinking experience is serious: Learning theoretical subjects was experienced as 
serious, but boring. Even when the content of the theoretical lesson was about the body, 
the knowledge was not embodied. The pupils studied, wrote a test and forgot. Due to the 
absence of the lived body (ibid.) in these theoretical lessons, it can be argued that the 
learning was not embodied and the learning outcome was small.  
Conclusions:  
The teachers’ as well as the pupils’ lifeworld shapes their view of the educational setting 
(Bengtsson, 1997). In this study a dualistic view where only the thought is involved in the 
learning process dominates the pupils’ views. Learning experiences that involve the 
“lived body” are not considered as serious. To use knowledge, to feel “I can” is 
experienced as recess, but still important. The pupils experiences mirrors the teachers 
view, that the bodily perspective is not considered in the learning process. The paper will 
further discuss the didactical consequences that the different views of the body can have 
for the learning process and the outcomes.  
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