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Introduction 

The context of this presentation is music teacher education in the Nordic countries. As a case, 
the study was regionalised to the subject musikdidaktik, which can be seen as a central subject 
within music teacher education. Musikdidaktik concerns teaching and related learning of 
music. From the perspective of the didaktik triangle (Kansanen, 2000), a teaching situation is 
always constituted of teacher(s), student(s), and content. In musikdidaktik, as in other subjects 
within teacher education, (Bengtsson et al, 2008), there is a double triangle at work. The 
content of musikdidaktik, consist of a didaktik triangle where an imagined teacher, imagined 
pupils and an imagined content constitute the corners.  
 

 
 
Seen from a phenomenological perspective, imaginations are developed, made possible, and 
limited by human beings’ earlier experiences (Adams, 2001; Ferm & Thorgersen, 2008). 
Therefore imaginations cannot be seen as solely intellectual. Instead there are living relations 
between the lived, physically present triangle of teaching and learning musikdidaktik, and the 
imagined triangle of the content – teaching and learning of music. The imaginations become 
possible in teachers’ and students’ sharing of experiences. Therefore it becomes interesting to 
try to understand musikdidaktik teachers’ experience base, that they use and develop in 
teaching musikdidaktik.  
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Theoretical background 

In the tradition of life-world-phenomenology human beings’ perceptions are seen as the only 
access to the world (Merleau-Ponty, 1962). Reality is seen as preliminary, changeable, 
complex and contextual and knowledge is experienced by human bodily subjects. Meaning is 
inter-subjectively created and interpretation, understanding, and recreation are influenced by 
context and culture (Kroksmark, 2007; Ferm, 2006a). In this text teaching is defined as an 
inter-subjective activity that takes place in a specific time and place, and that aims to someone 
learning a specific content (Bengtsson, 2004). Meyer-Drawe developed during the 80ies her 
phenomenological didaktik where inter-subjective experience was central. Students’ different 
experiences of a specific content theme create an inter-subjective understanding of the content 
in her theory. Contents of teaching thereby always exist in a particular content setting, a 
particular setting of consciousness and a particular setting of interaction (Kroksmark, 1989).  
 
A well-known analytical didaktik theme is the relation between a teaching subject and it’s 
basic subject (Johansen, 2006; Nielsen, 2002; Hanken & Johansen, 1998). A teaching subject 
demands a competence base among them who are expected to teach. The basic subject can 
consist of different versions of the subject (Johansen, 2006). Culture, context and time will 
influence how and if musikdidaktik will be perceived as a subject per see. Interesting 
questions are what characterize the process where the basic subject is organized as a teaching 
subject, and what happens with the subject, and what human actions that are involved. If 
teaching is seen as inter-subjective, teachers also share their experiences in teaching, even if 
they have the main responsibility for the choice of content in teaching. This study does not 
primarily concern the processes of teaching, or choices of content, but rather the character of 
musikdidaktik as a basic subject.  
 
Teaching musikdidaktik will concern themes of teaching music, the imagined didaktik triangle 
where music constitute the corner of content. Johansen (2006) suggests that the knowledge 
base, or basic subject in this case can be seen as different dynamic profiles, constituted of 
knowledge in and about, education, musicology, together with practical performance and 
creativity. Investigations about teachers’ knowledgebase most often concern the imagined 
teachers in our investigation, and not teachers in teacher education; they who are expected to 
teach how to teach. Additionally these investigations do not take into account the content 
corner in “the imagined triangle” even if teacher’s knowledge base is defined as: “all 
profession-related insights that are potentially relevant to the teacher's activities” (Verloop et 
al, 2001, p. 443; Freeman & Johnson, 1998). Anyhow, the research underlines the centrality 
of the teacher in, and teacher’s knowledge base as an important component of, the entire 
knowledgebase of teaching. The teacher seen as a learner is also stressed, and that clarifies the 
dynamic view of teacher’s knowledgebase that Johansen (2006) talks about, which I have also 
seen in my studies of teachers’ choices of content (Ferm, 2008). The importance of 
conceptualizing the teacher’s knowledgebase and make it available and common is stressed in 
research about teachers’ knowledge (Verloop et al, 2001, p. 443; Freeman & Johnson, 1998), 
which can be seen as a motive for this study. 

Aim 

The aim of the study is to elucidate, analyse and try to understand teachers’ experience-base 
in the subject musikdidaktik. The following questions was formulated: 
 

• What kind of experience do the teachers include in their experience base? 
• How do the teachers value different kinds of experience? 
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• How do the teachers relate to and view their experiences in relation to teaching? 

Method 

Material collected, or created, through interviews with eleven teachers in musikdidaktik in an 
ongoing study about educational quality constitute the base for this paper (Ferm & Johansen 
2007; 2008). The teachers represent teaching of musikdidaktik at six Nordic institutions of 
music teacher training. The teaching concerns instrumental, classroom, as well as general 
musikdidaktik education. As regards methodology the choice was a case design, defining the 
teaching subject of musikdidaktik as the case, and collecting information from a number of 
informants, position the study as a “collective case” study (Stake 1994; 237) utilizing an  
“embedded multiple case design” (Yin 1994; 14). Instruments for collecting information were 
decided to be semi structured in-depth interviews. The motivation for using interviews was to 
grasp the experiences and thoughts of the teachers as a way to come close to their perceptions 
of educational quality. Three created focus areas provided the foundation of the interviews, 
namely identity, student learning and choice of content. The latter constituted the area for 
investigation in my paper, and as apart of that theme we had asked the teachers about their 
knowledge base connected to musikdidaktik. In order to let the phenomenon show itself from 
a new perspective (Ferm, 2006b), a question based on life-world-phenomenological 
philosophy, was put to the material; How do teachers view and talk about their experience 
base in musikdidaktik?  

Result 

I will present the result of the study, which can be seen as descriptions of how the teachers 
formulate their knowledge base in musikdidaktik. The following themes of teachers’ lived 
experience showed to be significant and describe the phenomenon; lived studying, lived 
teaching, lived music, lived community and lived philosophy. It is obvious that the themes of 
experience are connected and flow together, and in addition to that are continually changing – 
A living well of experience. I will also shortly try to answer the research questions about 
values and relations to teaching. 

Lived experience 

Lived studying 
The experience of studying that constitute musikdidaktik as a basic subject was according to 
the interviewees constituted of lived content, lived learning, and lived experience of teachers. 
As lived content they mentioned their experiences of internalised theories connected to 
teaching practice, theories of learning, theories of (music) education and other related 
disciplines. As lived learning the interviewees’ relations to theory and literature were 
mentioned. They brought up meaning-making through own researching and structuring of 
knowledge, as well as reflections over practical moments in didaktik education. Lived 
experience of the joy, satisfaction, struggle, frustration and motivation in relation to learning 
were included in their experience-base. Finally experience of own teachers was brought up. 
Those experiences offered a variety of role models, useful in teaching musikdidaktik. 
 
Lived teaching 
Lived teaching seems to be the main part of teachers’ lived experience seen as knowledge 
base in musikdidaktik. They talk primarily about their own teaching, but also about lived 
experience of others´- for example colleagues’ – teaching. Teaching of music at several 
levels, in different settings, at all levels were viewed as useful experiences. Teaching of 
musikdidaktik, but also other subjects, more or less related and at different educational levels 
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was counted. The experience of teaching music in different kinds of schools provides the 
teachers lived experience of relating to curricula, or being a part of a school system etc. In 
addition they have seen and reflected over others’ teaching. Through teaching they have 
established a set of methods, repertoires, challenges, successes, and mistakes. They know 
what it is about to meet individual needs, experiences, expectations and motivations. In their 
teaching practice they have seen the processes, results and joy of learning. They have felt the 
love for teaching and learning, as well as meeting between human beings in educational 
contexts. 
 
Lived music 
It was obvious in the material that musikdidaktik in the view of the teachers consists of music, 
teaching and learning. Content illustrated as the whole didaktik triangle, where the imagined 
content is not possible to separate from the other corners, shows that the teachers include even 
lived experiences of music in their knowledgebase. They explained that their love and need 
for music, together with their belief that making and experience music is for everyone, 
functioned as important contributions to their knowledgebase. Furthermore the material 
disclosed that lived practice, theory and togetherness were viewed as musical parts of the 
experience base. All aspects of being a performing musician are counted by the interviewees, 
as for example to know the instrument, the genres, and the challenges of training and 
repetition. Experience of music history and theory are included as well. Finally the social 
parts of musical experience are mentioned. Making music together, be in the music, 
experience and learn music together, was frequently communicated in the interviews.  
 
Lived “community”  
Lived experience of community can be seen as connected to lived experience of teaching, but 
not only. Experience that is used as experience base in this setting can be that of becoming 
professional, of growing into a “community of practice”. The awareness of the balancing 
development between maintenance and change, between independence and a common 
identity of the occupational group – is seen as part of musikdidaktik knowledge. The 
importance and functions of networks in professional settings can also be mentioned. Another 
aspect is perceptions of music as an educational field, what activities that can take place there, 
what challenges professionals can meet, and last but not least the awareness that this field is 
changing and possible to change and develop.   
  
Lived philosophy 
Finally I will underline the teachers’ lived experience of philosophy, or rather their lived 
philosophies. Of course their musical and educational holdings influence what they chose to 
use as content in teaching, but their philosophies are also counted as knowledge in 
musikdidaktik. As I said in the beginning teachers’ experiences make, together with the 
experiences of the students, the base for possible imaginations in education. Through lived 
studies, teaching, music and community, they also live philosophies. These cannot be 
separated and that is also clear in the interviews. Aesthetical, musical and educational values 
belong to the experience base. Not at least those values become topical when it comes to 
imagined relations, between the imagined corners of the imagined triangle as teaching 
content. The teachers took up for example future teachers’ responsibility, the need to reflect, 
and the importance of curiosity in teaching music. Also here the concept of change is relevant 
to stress. Awareness of the didaktik triangle as being existent in a changing world, is finally 
seen as important knowledge in this setting.  
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Values and connecting to practice 

The teachers value experience of teaching music highest. Especially they stress continuous 
experiences from “the real world”, from a broad variety of settings, levels and genres. But 
they also underline that other experiences are needed to make those teaching experiences 
useful and meaningful in teaching. For example they value teaching of other subjects than 
music in other settings, not at least teaching of musikdidaktik. In addition to teaching 
experiences they value experiences as musicians and listeners, of making music with children, 
together with theoretical knowledge. They also mean that their experience of how different 
kinds of experiences influence each other, and in combination offer deeper understanding, is 
important. Most of the teachers say that it is impossible to separate their experiences of being 
a teacher, and being a musician in teaching musikdidaktik. They also value their experiences 
of being parts of (musical) networks and communicative settings.  
 
When it comes to how they relate their experiences of teaching, they mean that experiences 
from teaching music and making music makes it easier to come close to the past, presence and 
future of the students, in other words to come close to their lived worlds.  They are aware of, 
and work towards, that their experiences are shared and re-created together with the students. 
In this sharing and re-creation the expectations, students’ needs and opinions influence how 
the developing processes are coming along, as well as the teachers experiences of how 
teaching music can be done and what it demands. Experience of teaching is also a prerequisite 
when it comes to offering different kinds of role models. It is obvious that the teachers aim to 
make their experiences interesting and meaningful to the students, and they are curious about 
how the students percept and make meaning out of their experiences. They mention that 
teaching musikdidaktik would have been impossible if they had not “been there and done 
that”.  

Discussion 

Nielsen (2001) suggests four areas for research to develop theoretical knowledge about music 
teacher education. Two of them connect to the result of the current study, namely teacher 
competence, and educational content. Firstly the results have shown what experiences 
teachers use and value in their teaching of musikdidaktik. Awareness of how broad the 
experiences are, what they consist of and how valuable experience of teaching music is, 
should be an important factor in organizing of musikdidaktik teachers’ competence 
development. The question is how that could be done, and who is responsible for that to 
happen. Maybe all didaktik teachers should be expected to teach music every now and then, as 
a competence development activity? Secondly it is stressed that the processes where a basic 
subject becomes a teaching subject can be done from several perspectives: From the life-
world-phenomenological perspective of this study, it seems that the basic subject, or the 
teacher’s knowledgebase in the subject musikdidaktik is really broad and changing. Obviously 
that view influences how the educational content can be constituted and developed in 
meetings between the life- worlds of teachers and students. This perspective sheds light on the 
condition that not until teachers share their experiences with their students they become a 
teaching subject. This demands that the teacher is willing to share experiences and that he or 
she thinks that there is learning potential for him- or herself as well. To share experiences can 
be seen as borrowing from the experiences of others, and one challenge for the teacher is to 
create contexts where this borrowing can take place, where even the teacher is invited. This 
sharing can also offer a mutual growth in, and developing of, a professional culture or 
community, even if the teacher have the responsibility to challenge and offer the students new 
insights (Hultgren, 1995). Another dimension of this thinking is the challenge for music 
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teacher education to offer the “imagined teachers” to develop and conceptualize their 
knowledgebase, and to be prepared to do that through all their professional life, where the 
imagined becomes “the real” which in turn changes the imagined.  
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