
Background 
Qualitative learning in higher education 
Learning is always learning about something given in specific contexts. This article concerns learning 
of musikdidaktik, in other words the learning of how to teach music at a methodological, theoretical as 
well as philosophical level, as a part of music teacher training. Quality learning is a recognized concept 
within Anglo-Saxon literature of higher education and refers to learning patterns, learning strategies, 
modes of operation and study behaviours. The common feature of the four mentioned aspects of 
learning is that they constitute preconditions for students to succeed in their studies. The aim of 
studies of qualitative learning is often to offer insights into what circumstances that make learning 
successful. I would like to go one step further and offer a view of qualitative learning based on life 
world phenomenology, where sharing of experiences is central. 
 
Holistic qualitative learning 
The primary base for holistic qualitative learning is that human beings are seen as whole bodily living 
subjects that also are closely intertwined with the whole world.  
 
Learning can be, from an experiential perspective, a temporally elongated insight, from a behavioural 
perspective, a temporally elongated process leading to competence, and from an existential 
perspective a person's acquiring of confidence or beliefs in their capabilities to do something. ”The 
ultimate goal of learning is to be able to understand various phenomena of the world so that one can 
move about in the complex world in a competent way”. Qualitative holistic learning consists of all three 
dimensions and can be resumed as ending up in an ‘I-can-feeling’, or in a set of ‘I cans’. From a life-
world-phenomenological-perspective, which makes the base for the view of learning in this 
presentation, human beings are always directed towards something, at the same time as something 
always shows itself for them. This ‘turning towards’ can be seen as a prerequisite for learning. 
Consequently people are through their directedness prepared for meaning making. In interaction with 
the world it becomes meaningful.  
 
In this study the world is seen as inter-subjective which implicates that humans are closely intertwined 
with other human beings. As the world consists of things and other human beings, we are also 
directed towards other human beings at the same time as they show themselves for us. In learning 
situations we are directed toward others in specific ways depending on our earlier experiences of 
learning situations, which in turn imply how we view ourselves, the others and what we expect is going 
to happen in the learning situation. One precondition for holistic qualitative learning is that we see 
ourselves as learners, both as it comes to openness for learning, and awareness of ability to learn in a 
social context. Another precondition is willingness to share experiences. The one and only way to 
develop knowledge and understanding about the world is namely through human beings' experiences, 
and consequently sharing of experiences is crucial for holistic qualitative learning. A final precondition 
is the possibility to be active and interact, as meaning is shaped through interaction with the world.  
The common experiences makes the base for what is possible to imagine, and what is possible to 
learn.  
 
Aim  
The aim of the study is to investigate when, where and how holistic qualitative learning of 
musikdidaktik objectives takes place from a trainee perspective.  
 
Methodology 
The study is based on life-world-phenomenological assumptions that imply that lived experience 
constitutes the will of knowledge about different phenomena. Other people’s lived experiences and 
reflections about the same are ‘borrowed’ to be able to grasp an aspect of human experience. Other 
human beings’ experience constitutes the will of knowledge about different phenomena. To be able to 
grasp qualitative learning of musikdidaktik from a trainee perspective, it was decided that the method 
of investigating was to be focus group interviews with music teacher trainees. The reason for group 
interviews was that the social context should provide a familiar context, fruitful for sharing of thoughts 
about and experience for teaching and learning. In order to generate rich information, a structured 
sample of students was selected according to a maximum variation sampling strategy.  
 
Musikdidaktik is taught in various versions and at various kinds of institutions. The sample consisted of 
six focus groups at institutions of higher music education in Sweden, Norway, Finland and Denmark, 
comprising of totally 24 students. The students represented both sexes, and different instruments as 



well as varied music cultural backgrounds. They were in their third and fourth year of studies. The 
focus group interviews offered a research material based on communication between the students, 
encouraged by our questions. The interviews were performed at the institutions, recorded on minidisk, 
and lasted for about 90 minutes each. They were transcribed and analysed in a phenomenological 
manner. 
 
Results 
Qualitative musikdidaktik learning takes place in several different educational rooms. In the 
presentation I will try to communicate what the result reveals about how those rooms are constituted, 
and how they are related to each other in time and space. Three large rooms for musikdidaktik 
learning are mentioned – the teacher training, the working life, and the everyday life. Musikdidaktik 
learning is taking place in all of them, and it seems that the connections between them partly 
determine the quality. Within teacher training there are lots of rooms for musikdidaktik learning. The 
two prominent ones are the institutional courses and the practical teacher training. The courses per se 
can be seen as rooms, and within the course rooms there are rooms, in the rooms, in the rooms, 
which can be illustrated as Russian Babushka dolls. What constitute a room for qualitative learning in 
musikdidaktik then? In the results the importance of ‘closing the door’ and create a milieu for 
concentration and safety is underlined, as well as the weight of connection to other subjects and 
practical teacher training. Within the rooms, qualitative learning of musikdidaktik is recognised by 
students’ possibilities to be parts of a structured social setting with all senses – to live the educational 
room. The rooms are constituted as important places where students learn as pupils and becoming 
teachers at the same time, to develop understanding from ‘both sides of the desk’. The flexible walls of 
the room can be seen as clear goals and frames. When is learning taking place then? Time is 
demanded as offering possibility to go into the subject. Time is a factor when it comes to how the 
different rooms of learning can possibly relate to each other. Which room comes first? Which room is 
demanded before another, or is the success to be in several rooms at the same time. And is it even 
possible? 
 
Implications 
Where does qualitative learning in musikdidaktik occur? When does qualitative learning in 
musikdidaktik occur? How does qualitative learning in musikdidaktik occur? The phenomenon showed 
to be constituted by music-educational: authenticity, communication, reflection and meaningfulness. 
The discussion concerns how musikdidaktik can be organized based on those concepts to offer music 
teacher trainees qualitative learning. A following theme will be how a holistic view of qualitative 
learning challenge music teacher training in general. 
 


