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Abstract 
The aims of the study were to find out how Senior High School students think that they learn 

English best and to see how teachers work with oral exercises and to analyze the reasons 

behind their choice of work. In order to do so, information about language acquisition in 

general, second language acquisition and oral language acquisition in particular were 

accounted for and discussed. A study was carried out at a Senior High School in the northern 

part of Sweden by means of a questionnaire, observations, and interviews with both teachers 

and students. During five weeks oral exercises were performed with the students in order to 

build up their confidence and make them feel more comfortable communicating in English 

and at the same time support them in their second language acquisition. The result of this 

study shows that students think they learn English best by reading and talking, although they 

do not feel that they have gained more confidence in speaking English through the oral 

exercises. The teachers work actively with oral exercises in English and believe that it is an 

important part of second language acquisition. 
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1 Introduction 
In today’s society it is important that people can express themselves, not only in writing but 

also verbally. Through language people can express their opinions, influence other people, 

and make statements. Communication gives people an opportunity to reflect on and analyze 

their impressions. Communicative competence is very important to have, both in private as 

well as in professional life. Students should take every chance to communicate, whether it is 

in Swedish, English or some other language. The curriculum for the non-compulsory school 

system states that “the school shall also develop the social and communicative competence of 

its pupils”. (Skolverket 1994:6) Since Sweden is a part of the European Union and the borders 

between countries are more open, people travel and work in foreign countries to a larger 

extent. Working in non-Swedish speaking countries and traveling to foreign parts of the world 

require knowledge of other languages than Swedish. Therefore it is important that students in 

Sweden acquire the English language. 
It is important to have an international perspective to be able to see one’s own reality in global 
context in order to create international solidarity and prepare pupils for a society that will have 
closer cross-cultural and cross-border contacts. (Skolverket 1994:6) 
 

The English language is a core subject in Swedish schools, in other words, all students are 

required to study English both in the compulsory and the non-compulsory school (Senior 

High School). Swedish students start learning English at an early age and they are used to 

hearing the English language through music, TV, and movies. The Ministry of Education 

states, through the national curriculum, that it is of importance that students “can use English 

in a functional way in vocational and daily life and for further studies” when they graduate 

from school. (Skolverket 1994:12) 

     During our own schooling and more recently at different teacher training periods, we have 

noticed that students and also teachers speak very little English during lessons. One of the 

reasons why so little English is spoken can be that the teacher, for some reason, chooses not to 

speak English and consequently do not require the students to do so. Another reason why 

English is spoken to such a small extent can be that students feel uncomfortable and insecure 

when it comes to speaking English and therefore choose the easier way by using Swedish 

instead. Whatever the reason, teachers should follow the national curriculum and make sure 

that the students “receive support in their language and communicative development”. 

(Skolverket 1994:13) 
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     People learn their native language and a second language in different ways and with 

different speed. The theories and methods of language acquisition are many, just like the ways 

of acquiring a language. Some linguists argue that people learn by imitating, other argue that 

they learn by socializing with other people.  

     A general background to first language acquisition, second language acquisition, and oral 

language acquisition is given in chapter two in this essay. Chapter three presents, analyzes 

and discusses the result of the study, and is followed by a summary and conclusion in chapter 

four. 

 

1.1 Aim 
The purpose of this study is to find out how Senior High School students1 learn English best 

and analyze if oral exercises help them in their second language acquisition. Questions that 

the study is based on are: 

• What is the best way of acquiring English as a second language according to the 

students? 

• How do teachers work with oral exercises during English classes at Senior High 

School? 

• Why have the teachers chosen to work this way with oral exercises? 

 

1.2 Method and material 
The present study is based on the results of a questionnaire, observations, and interviews with 

students and teachers, as well as oral exercises carried out with students.  

 

1.2.1 Target of investigation 

The study was made among students during five weeks in three classes at the Technology 

Program at a Senior High School in the northern part of Sweden, in one 1st-year class, one 2nd-

year class, and one 3rd-year class. The total number of students participating in the study was 

62, all male. Four female language teachers were also interviewed. 

 

 

 

                                                 
1 Senior High School students are students between the ages 16 to 19, sometimes referred to as students at a 
Non-Compulsory School. 
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1.2.2 Questionnaire 

One of the methods chosen for this study was a questionnaire. The reason for using this 

method was to reach out to a larger number of students in an easy way. The questionnaire was 

anonymous and in Swedish, and was answered by the students during the first lesson of our 

teacher training period (see Appendix 1). The questionnaire was handed out to the students at 

the beginning of our teacher training period so that they would not be influenced by the oral 

exercises. The questions were based on Trost (2001:15ff). In order to receive a wider basis for 

our study, there were both qualitative and quantitative questions. 

     62 students answered the questionnaire, all of them were male, 13 students from the 1st-

year, 22 from the 2nd-year, and 27 from the 3rd-year. The results of the questionnaire are 

presented in diagrams and also analyzed in section 3.1. 

 

1.2.3 Observation 

Another method chosen for this study was observations in three classes. We wanted to find 

out to what extent English was spoken by the teacher and the students during class.  

     There are different ways of observing, structured- and non-structured. The questions 

focused on were: 1. How much English and Swedish does the teacher speak during class?     

2. On what occasions does the teacher speak English and/or Swedish? 3. How much English 

is spoken by the students and on what occasions? During the observations we took notes. Our 

observations can thus be classified as a structured. (Patel & Davidson 1994:3ff)  

     The students were not aware of the fact that they were being observed. Wardhaugh 

(1998:18) discusses a phenomenon called the observer’s paradox: “Somehow speakers must 

have their attention diverted away from the fact that they are being observed so that the 

vernacular can emerge”. In other words, if people know that they are being observed, they 

tend to change their behavior and use a different style of language. 

 

1.2.4 Interview with teachers and students 

According to Svensson and Starrin (1996:53ff), a qualitative interview is one where the 

interviewer contributes to the final results, since he or she gives the interviewee the 

opportunity to answer in his or her own words instead of choosing between given answers. 

Our interviews can be classified as qualitative (see Appendix 2 & 3). Svensson and Starrin 

also talk about the importance of using a tape recorder and taking notes during the interview 

in order to remember the given answers. In order to find answers to the questions expressed in 

our aims we chose to interview four female teachers from two Senior High Schools.  
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     During our last meeting with the students we interviewed three students in the 1st year 

class and four students in the 3rd year class in order to find out if our oral exercises had made 

a difference and what they thought was positive and/or negative with the exercises.  

 

1.2.5 Oral exercises 

Oral exercises were carried out with the students during our five-week long teacher training 

period in order to see if the students felt more confident speaking English and if they learned 

more English in this way. The exercises were designed with support from Tornberg (1997) 

and Hamilton & Cumming (1987). We refer to them as: 

• Describe the order of the flags (see Appendix 4) 

• Tell and draw (see Appendix 5)  

• 20 questions 

• Debate 

As a complement to these exercises we tried to include as many oral exercises as possible 

during their regular classes, for example: 

• Discussions in small groups about different texts 

• Discussions in groups about the texts in the National Test of English 

• Discussion after watching a film 

 

2 Background 
Even though the human language is very complex, young children are able to break the code 

and learn how to speak properly. This phenomenon has nothing to do with literacy. Millions 

of people around the world never learn to read or write, still they learn how to speak and are 

able to communicate just as well as those who can read and write. 

     How do people really learn a language and is it harder to learn a first language than it is to 

learn a second language? Throughout the years the studies of language acquisition have been 

many, just as the theories. Even though far from all theories have received much attention 

some of them have received approval and are well known. (Ekström 2001:4ff)  

 

2.1 First language acquisition 
2.1.1 The Behavioristic Theory 

John Watson who chose to study the human behavior in order to see how it was affected by 

outer stimuli founded behaviorism in the 1920s. Watson did not see any meaning in studying 
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the human mind since, like motivation, it was not possible to observe, and therefore not 

possible to prove scientifically. (Arnqvist 1993:25) 

     In the behavioristic view, language learning is no different from any other kinds of 

learning; it is all about getting the habit of doing something. Behaviorists believe that all 

kinds of learning call for some kind of repeated response in order to become a habit. Applied 

to language acquisition a certain situation will call for a certain response. For example, 

meeting someone will call for some kind of greeting and the response will be reinforced if the 

desired outcome is obtained, that is, if the greeting is understood. (Mitchell & Myles 2004:30) 

According to the behavioristic theory a child learns to speak by listening to an adult and 

imitate what he or she hears. (Ekström 2001:4ff) Another belief is that children learn by 

reinforcement that is, if the child receives positive response when he or she says something 

accurate, he or she will continue saying it in the same way. On the other hand, if the child 

receives negative response to something it says it will not say it again. However, this implies 

that the child is constantly corrected when using the wrong grammar or a word in the wrong 

way. (Fromkin & Rodman 1998:329f) 

     One of the spokesmen of behaviorism was Skinner who constructed a behavioristic model 

of linguistic behavior called Verbal Behavior. This model was an extension of his general 

theory of learning by reinforcement. Skinner, like other behaviorists, claimed that children 

learn by getting response from their surrounding. He also believed that language is something 

you acquire in the same way as you acquire other knowledge and that the most important 

thing is the consequences. (Brown 1994:22f) 

     In Sweden this theory was conformed in the 1960s and 1970s and used both in first- and 

second language acquisition. According to the curriculum of 1969, the language education 

was supposed to be based on all students working with the same text and with the students 

repeating after the teacher. This is still used in Swedish schools, but to a smaller extent. 

Students still work with the same texts; however, reading and repeating are now just a part of 

the language education, creativity is more important. (Eriksson & Tholin 1997:3ff) 

     These days the behavioristic theory does not have many followers and is more or less 

rejected with the argument that it does not explain why children’s language is so creative. If 

imitation and reinforcement were the answers to children’s language acquisition, children 

would only be able to form sentences that they had heard before and not create new ones. 

(Linnarud 1993:27) 
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2.1.2 The Nativist Theory 

In the 1960s the generative transformational school of linguistics emerged influenced by the 

American linguist Noam Chomsky. He argued that children cannot learn a language simply 

by observing others and getting response from them when trying to use the language 

themselves. Chomsky claimed that all children are born with an innate knowledge that makes 

it possible for them to learn a language. This innate knowledge, also called Language 

Acquisition Device, or LAD, is universal and something all people have. Chomsky meant that 

it was proven by the fact that all people, no matter where they live in the world, learn a 

language and its structure in similar ways. He also argued that LAD is the explanation why a 

child can learn his/her native language in such a short time despite the fact that a language is 

very abstract. Although the theory has never been scientifically proven, many researchers 

have assumed it to be right when collecting data for their studies. (Brown 1994:24ff) 

     The LAD theory involves that the child receives information from people in his or her 

surrounding and creates hypotheses of how language works. These hypotheses can sometimes 

be wrong, for example some children use the word goed instead of went. In this case the child 

has created a hypothesis of how to create the past tense, but he or she has not realized that 

there are two different kinds of verbs, regular and irregular. In time the child realizes what is 

correct and starts using the right verb form. It is important for the child to receive many 

opportunities to create different hypotheses of how language works. (Linnarud 1993:25) 

     One of Chomsky’s colleagues, Eric Lenneberg, agreed with Chomsky that all people have 

a Language Acquisition Device, but took the theory a bit further by claiming that LAD could 

only be used during a certain time. After that time it is too late to learn a new language. 

(Linnarud 1993:25) This hypothesis was called The Critical-Age Hypothesis, and Lenneberg 

claimed that after this critical age it would be, if not impossible, very difficult to learn the 

structure of a language without special teaching. The age of a child to learn a language is from 

birth to puberty. (Fromkin & Rodman 1998:342) 

     There have been a number of cases where children have been isolated from a human 

language that support the critical age hypothesis. (Fromkin & Rodman 1998:342) One of the 

most recent cases concerned a child called Genie who was found in 1970. From the age of 

eighteen months until she was fourteen, Genie had been living in a very small room under 

difficult conditions and with almost no contact with people. With some help she started to 

acquire some language and learned a great deal of vocabulary. However, her syntax and 

morphology never fully developed. Her sentences were more like words put together than 

grammatically correct sentences. (Fromkin & Rodman 1998:342f) 
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     In recent years, linguists in the nativist tradition have continued Chomsky’s work with 

LAD and are focused on the concept of a Universal Grammar. They attempt to discover what 

it is that, regardless of the child’s environmental stimuli, makes a child learn to speak. The 

researchers have been looking at many different aspects of a language, for example question 

formation, negation, and word order. (Brown 1994:25f) 

 

2.1.3 Gardner’s Theory of Multiple Intelligences 

Howard Gardner coined the term multiple intelligences. He claims that all children are gifted, 

but in different ways. All people have different ways of learning and working. Knowing this, 

it is not possible to form one test for all children or students and then expect the result to be 

fair. Neither is it possible to teach all students in the same way. Therefore, Gardner talks 

about providing each child with an intellectual profile.  
Second, I wish to examine the educational implications of a theory of multiple intelligences. In my 
view, it should be possible to identify an individual’s intellectual profile (or proclivities) at an 
early age and then draw upon this knowledge to enhance that person’s educational opportunities 
and options. One could channel individuals with unusual talents into special programs, even as one 
could device prosthetics en special enrichment programs for individual presenting an atypical or 
dysfunctional profile of intellectual competence. (Gardner 1983:10) 

 

     Traditionally, intelligence is defined and measured in linguistic and logical-mathematical 

abilities. For decades these two areas were used to test the human intelligence. In 1983, 

Howard Gardner’s book Frames of Mind: Theory of Multiple Intelligences was published. In 

his book Gardner claimed that there were more, seven to be exact, ways of looking at 

intelligences and measuring it. Gardner’s seven intelligences are: Linguistic Intelligence, 

Logical-Mathematical Intelligence, Spatial Intelligence, Musical Intelligence, Bodily-

Kinesthetic Intelligence, Interpersonal Intelligence, and Intrapersonal Intelligence. (Brown 

1994:93) Recently, he has added two more intelligences, Nature Intelligence and Existence 

Intelligence. (Smith 2002) 

     Gardner has found that the Linguistic Intelligence is the intelligence which is most equally 

shared among humans. Not everyone is equally talented, but all people have a language. 

Gardner believes that the language acquisition process is an independent process not 

dependent on the child’s development. He bases this assumption on the fact that all normally 

gifted children, and also many children with disabilities learn a language in the same way and 

undergo the same stages. (Gardner 1983:78ff) 

     Gardner has a great interest in the function of the brain when discussing language and how 

the two hemispheres affect the human language. He points out that for young children it does 
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not seem to matter if the left hemisphere is functional because at this stage the language 

center is not concentrated to the left hemisphere, but located in both hemispheres. If the left 

side is not functional, the language center is developed in the right hemisphere. However, this 

does not go unnoticed. People using the right hemisphere as a language center rely almost 

entirely on semantic information, which means that they analyze a sentence word by word. 

Gardner believes that in time the language acquisition center disappears from the left 

hemisphere and is only located in the right hemisphere, making language acquisition only 

possible during a certain period of time. (Gardner 1983:84ff) 

 

2.1.4 Cognitive Theory 

During the 1970s and 1980s, the cognitive theory won ground mostly because of its interest in 

linguistic research and memory research. Cognitive theory is focused on knowledge and 

cognitivists believe that there is a link between personality and cognition in the way people 

learn different things and also how they face different problems. Because of this the cognitive 

approach is the opposite of behaviorism. The cognitivists also claim that it is too limited only 

to focus on outer stimuli and that it is people’s inner processes that are interesting. The human 

being is an active creature who interprets and values outer stimuli in an independent way 

before he or she acts. The learner is seen as an active participant in the learning process, using 

different mental strategies in order to sort out the codes of the language. (Imsen 2000:37f) 

     Cognitive communication between teacher and student gives the teacher knowledge of 

how children can perceive abstract things. With this knowledge the teacher’s competence 

increases and creates further requirements for understanding the needs of every individual 

student in the classroom. The most important thing for a teacher is to develop an 

understanding of how complicated the inner, cognitive processes can be. Students are like 

plants and with the right nourishment and the right care they will grow by themselves. 

Teachers need to adjust the teaching in order for the students to receive additional help in his 

or her learning: “take as the starting point each individual pupil’s needs, preconditions, 

experience and thinking”. (Skolverket 1994:13) In other words, a teacher has to be attentive to 

each student’s individual needs. (Imsen 2000:128ff) 

     Within the cognitive theory, two scientists are often mentioned: Jean Piaget, who 

represents cognitive constructivism, and Lev Vygotsky who represents a subdivision of the 

cognitive theory called social constructivism. 
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2.1.5 Jean Piaget 

For years researchers have examined the relationship between language and cognition. 

“Piaget claimed that cognitive development is at the very center of the human organism and 

that language is dependent upon and springs from cognitive development.” (Brown 2000:37) 

Piaget had two starting points: how knowledge develops through time and a child’s ambition 

to find better ways of understanding. (Imsen 2000:101f) Piaget outlined the course of 

intellectual development in a child through various stages. For the young infant, the most 

important way of exploring the environment is, according to Piaget, through the basic senses. 

This he calls the sensorimotor stage of learning. The next stage is the preoperational stage, 

which is usually considered to last between the ages of two and seven. At this stage the 

child’s thoughts become more flexible, and memory and imagination begin to play a part. 

Between the ages of seven and eleven, the child enters the concrete operational stage. Here 

the child starts to realize that actions can be reversed and this enables children to go beyond 

the information given by others. The final stage is the formal operational one where abstract 

reasoning becomes increasingly possible. (Imsen 2000:111ff) 

     Piaget’s stages send a message to all language teachers. When teaching children, they 

should not expect them to have reached the stage of abstract reasoning (see the formal 

operational stage) and therefore, should not expect them to sort out the rules of the language. 

His theory is more concerned with the process of learning than with what is learned. It 

suggests that human beings come to know things as a direct result of their personal 

experiences, but that they make sense of those experiences at different stages of their lives. 

(Imsen 2000:111ff) 

     Knowledge is acquired through experience. “What children learn about language is 

determined by what they already know about the world”. (Brown 2000:28) Other scientists 

criticized Piaget because he did not believe in the importance of human interaction, whether it 

is verbal or non-verbal. His theory is all about structures of knowledge, not about the 

importance of knowing a language. He believed that these structures developed spontaneously 

through action and not through the influence of language. It is the child’s actions that control 

the language and not the other way around. Knowledge cannot be mediated from an adult to a 

child and all children have to construct their own version of knowledge through some sort of 

activity. (Imsen 2000:123f) 
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2.1.6 Lev Vygotsky  

Vygotsky lived during the aftermath of the Russian Revolution and his ideas were therefore 

restricted. The prevailing ideology of the time was anti-intellectual and favored a 

behavioristic approach, which was the opposite of his theories. His ideas were suppressed and 

have only become widely available in translation during the last decades. (Imsen 2000:180ff) 

Vygotsky “maintained that social interaction was foundational in cognitive development and 

rejected the notion of predetermined stages”. (Brown 2000:11f) Teaching shall not be put on a 

level of knowledge where the student is, but instead, on a level a little bit higher, so that the 

student is challenged. (Arnqvist 1993:36) Vygotsky emphasized the importance of language 

in interaction with people, not just in speech, but in signs and symbols as well. The secret of 

effective learning lies in the nature of social interaction between two or more people with 

different levels of skill and knowledge. (Imsen 2000:180ff) The role of the one with most 

knowledge, usually a parent or a teacher, but also often a peer, is to find ways of helping 

others to learn. This involves helping learners to move into and through the next layer of 

knowledge or understanding. This important person in the child’s learning is known as a 

mediator. The zone of proximal development is the term used to refer to the layer of skill or 

knowledge that is just beyond that with which the learner is currently capable of coping. 

(Brown 2000:38) 

      Brown (2000:39) refers to Vygotsky who believed that the child learns a language by 

imitating “since the baby may not possess the necessary semantic categories to assign 

“meaning” to utterances” but in time the child understands the importance of correct grammar 

and starts using it. The understanding of correct grammar usage contributes to a deeper 

understanding of a language. The human mind is developed and cultural knowledge is 

acquired by using language as a tool. In the beginning language was social and 

communicative and later on it developed into a more egocentric language. Social language 

develops when the small child turns to another human being. In preschool age the egocentric 

language becomes an important instrument in the development of the mind. (Arnqvist 

1993:35f) 

 

2.2 Second Language Acquisition 
In the early 1900s, 1940s, and 1950s, structuralism and behaviorism were the leading ideas 

among linguists. That changed in the 1960s and 1970s when rationalism and cognitive 
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psychology entered the scene. Another change occurred in the 1980s when constructivism 

was the leading idea in second language acquisition. (Brown 2000:12) 

     By the late 1960s, second language acquisition began to be studied in very similar ways as 

first language acquisition had been studied for some time.  
learners were looked on not as producers of malformed, imperfect language replete with mistakes 
but as intelligent and creative beings proceeding through logical, systematic stages of acquisition, 
creatively acting upon their linguistic environment as they encounter its forms and functions in 
meaningful contexts. (Brown 1993:203) 
 

     In the 1970s, the importance of being able to communicate in a foreign language increased. 

The second language education in Sweden changed its focus from finding it important to 

know about the language to finding it important to be able to use the language. Due to this, 

Swedish students speak better English today than they used to. (Linnarud 1993:57) 

     Learning a second language is not the same as learning a first language since there is 

already one language present in the learner’s mind. Having a first language can sometimes 

help, in the way that the learner has something to relate to, especially when the two languages 

are similar. But it can also hinder learners where the two languages differ. Different languages 

have different systems. (Cook 1996:7f) What the learner already knows about the language or 

languages influences his or her performance in a second language, and there are a number of 

ways to see this. First of all there is the learner’s accent, which may differ a lot between 

languages. Another mistake second language learners might make is to translate a sentence 

word by word from their native language. This is called language transfer. However, there are 

some mistakes that second language learners make that have not been possible to trace to their 

native language. (Mitchell & Myles 2004:19f) 

     Most linguists agree that the goal of learning a second language is to become as fluent as 

native speakers. However, this is not a goal that everyone reaches. While some learners go on 

learning and come very close to the new language, others seem to stop making any visible 

progress, no matter how many language classes they attend or how often they practice 

communication in the new language. The term fossilization is often used to describe this 

phenomenon. Linguists have found two different explanations to this. The first one is 

psycholinguistic: the language learning mechanism available to a young child simply ceases 

to work with age, at least partly, and no amount of studies can recreate it. The other 

explanation to fossilization is sociolinguistic: older learners do not have the same social 

opportunities or motivation to try to identify themselves completely with native speakers. 

(Mitchell & Myles 2004:18f) 

 11



     The most important thing for a student to have when learning a second language, is 

motivation. It does not matter how gifted students are, if they are not motivated to learn the 

new language they never will. Learning a second language is difficult and takes commitment 

and persistence. A person can be extremely talented in his or her native language, but still 

finds it difficult or even impossible to learn a foreign language. (Dörnyei 2001:5) 

     Although the behavioristic approach does not have many followers when it comes to 

language acquisition, today experts think that the imitating part can be used to some extent in 

second language education since the students learn the right pronunciation. The immediate 

response can be good since the students will find out if what he or she just said was right or 

wrong. (Linnarud 1993:27)  

     We can understand the second language acquisition process better by understanding how 

the human brain processes and learns new information. The focus here is on the learner as an 

individual. Cognitive theorists are concerned with how learners access linguistic knowledge 

and what strategies they use while learning other languages. Constructivists’ view of language 

learning shares a view of language development, which is driven by communicative needs. 

Social constructivists argue that language is used as a tool in communication between 

individuals. Second language acquisition is dependent on that the child has reached a certain 

level of maturity in the native language development. At the same time the acquisition of a 

second language can contribute to increase the awareness in the native language by comparing 

the two languages and learning to see one’s native tongue as a system among many other 

systems. (Imsen 2000:194ff) 

     Fromkin and Rodman discuss different methods in second language teaching, for example, 

grammar translation which means that the student memorizes words and syntactic rules and 

then uses them to translate from English to Swedish and vice versa. Another method is the 

direct method, which attempts to “stimulate learning a language as if the students found 

themselves in a foreign country without anyone except natives to speak to.” (Fromkin & 

Rodman 1998:349) The last method they discuss is the audio-lingual method, which “is based 

on the assumption that language is acquired mainly through imitation, repetition, and 

reinforcement.” (Fromkin & Rodman 1998:349) They argue that a combination of the 

different methods is the solution. 
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2.3 Oral Language Acquisition 
During the 20th century the second language acquisition focused on the communicative part of 

language acquisition. The new idea with learning a second language was to be able to 

communicate with others in that language. (Brown 1993:226ff) Students of today get more 

opportunities to practice speaking the second language than students got thirty years ago. 

Textbooks have changed and are now more focused on making the students practice speaking 

and discussing the texts in the books. (Brown 1993:224) 

     In the 1970s, at the same time as the term communicative competence was introduced, the 

language teaching in Swedish schools went through a reorientation that emphasized that 

language teaching should include communication, mostly verbal communication. Instead of 

focusing on a language’s grammar, the education should be more about how the students 

could use the language. (Tornberg 2000:18) 

     Dell Hymes, an American sociolinguist, started using the term communicative competence. 

He defined four different categories within communicative competence: “grammatical 

competence”, that is, to understand that besides grammatical rules, usage of social rules exist; 

“feasible”, to know if an utterance is possible even if it happens to be grammatically correct; 

“appropriate usage” which means to know if an utterance is appropriate in the current social 

situation; “accepted usage”, to know if an utterance that is both correct and appropriate is 

used. The first two categories reflect the use of the linguistic system and the last two 

categories define the functional aspects of communication. (Tornberg 1997:40) 

     The foundation of people’s native language development is created in the dialog between 

children and adults. In time children evolve into more confident language users and in the 

end, hopefully, they manage to use different strategies depending on the current social 

situation. This development, which starts at home and continues at school, happens more or 

less automatically. Students benefit from a safe teaching environment and in order to get this, 

they have to be given many opportunities to speak and also to speak during longer periods of 

time. (Strömqvist 1992:37) The students should be given opportunities to speak to each other, 

no matter how limited their language knowledge is. (Eriksson & Jacobsson 2001:55) 
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3 Presentation, analysis and discussion 
3.1 Questionnaire results 
Since some of the students seemed to have misunderstood some questions we chose not to 

include the answers to those questions in the result. We have translated the questions from the 

questionnaire and they are presented and analyzed separately. 

 

How do you think you learn English best? Rank the alternatives where 1=best learning, 
thereafter 2 and so on. 
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Some students, four students in the 1st-year, six in the 2nd-year, and three in the 3rd-year, did 

not seem to have understood this question since they did not rank the alternatives, instead they 

checked only one box. Therefore their answers are not included in the results. As a 

complement to this question they also had a chance to motivate their answers. Since some of 

the answers were very similar they are put in the same category.  

     1st-year students: Some students answered that they learn English best by reading since 

they see how words are spelled. One student also thought that it is relaxing. Fifty percent of 
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the students in this class find that the best complement to reading is speaking because then 

one learns the pronunciation. 

     2nd-year students: A majority of the students in this class answered that the best way of 

learning English is by reading books because then new words and their spelling are learned, 

and they can read at their own pace. Like the 1st-year students, students in this class wrote that 

a good complement to reading is speaking, like the 1st-year students. Two of the students 

answered that it is educational to watch movies because then one hear how words are 

pronounced and also get into contact with new words. One student wrote that he learns 

English in different ways depending on the situation. 

     3rd-year students: In this class the students answered that they learn English best by reading 

and speaking and they enjoy reading. Many of the students answered that they acquire English 

when watching movies and TV, because then they hear how words are pronounced. A few 

students answered that they often watch DVD-movies without the subtitle or use English 

subtitles instead of Swedish. 
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Figure 5 

 
     As the diagram shows, the most common answer is “reading” and the students motivate 

their answer by claiming that it is the best way to learn new words and the spelling of them. It 

is interesting to see that the choices are ranked in the same order as they were given in the 

questionnaire (see Appendix 1). Perhaps it is possible that some students did not bother to 

reflect on the answer they gave.  
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How important is it for you to know English, both verbally and in writing? 
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Together with this question the students were given a chance to motivate their answer. Many 

of the 1st-year students wrote that English is an international language and therefore important 

to know. They also believed that people need to know English since many manuals are in 

English as well as the majority of the information on the Internet. Another argument why it is 

important to know English is that it can be an advantage when applying for a job. There were 

only two students who thought that English is not important to know because they believed 

that they will never use it outside school. 

     Also the 2nd-year students answered that English is an international language that people 

need to know when traveling abroad. Two students wrote that English is unnecessary to know 

because they are not fond of the English language. 

     A majority of the 3rd-year students answered that English is an international language 

which is important to know when traveling abroad. Two students were planning to go abroad 

to work after having finished Senior High School. Only one student finds English totally 

unnecessary to know. 

     It is obvious that the Senior High School students find knowing English “important”, or 

even “very important”. One can tell that the English language plays an important part of their 

lives. Most of the students enjoy watching movies, playing computer games, and surfing the 

Internet, areas where the most common language is English. One can argue that the students’ 

hobbies probably have affected their answers, and also their choice of program at the Senior 

High School. 
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How much English does your teacher speak during English classes? 
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Figure 7 

 

One student in the 2nd-year did not answer this question and is therefore not included in the 

results.A majority of all the students answered that their teachers speak more English than 

Swedish during class. None of them answered that the teacher only speaks Swedish but a total 

of nine students in all classes answered that the teacher only speaks English.  

 

Do you find it difficult to understand when your teacher speaks English? 
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The majority of the students in all classes do not find it difficult to understand when their 

teachers speak English. Some students wrote “the teacher uses a language that is easy to 

understand and she explains difficult words” (our translation). Only two students find it 

difficult sometimes to understand their teacher. 

     Perhaps the teacher uses a form of English that is on a very basic level, where she tries to 

use words she knows that the students understand and are familiar with. This may be the 

reason why almost all students answered that they understand them.  
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Do you think that you get enough chances to speak English during class? 
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Only one student chose not to answer this question. As the chart shows, almost all students 

answered that they get enough opportunities to speak English during class.  

     The answers to this question do not really say anything about how much English is 

actually spoken during class. Most students think that they get enough chances to speak. 

However, we do not know how much that is. Some students may think that they speak a lot of 

English while others think they hardly speak anything at all during classes. 

 

How much English do you think should be used during class? 
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Quite a few students, a total of 21, chose not to answer this question because they are satisfied 

with the amount of English that is spoken during class today. Many of the students who 

answered also thought that enough English is being used; they want neither more nor less. 

Eleven students answered that they need more practice in English, both verbally and in 

writing. 

     Only in one class do the majority of the students want to speak less English than they do 

today. Due to the fact that a large number of the students chose not to answer this question it 

is difficult to interpret the result correctly. 
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When do you feel most comfortable communicating in English? 
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Eight students chose not to answer this question, and are therefore not included in the results. 

Very few of the students who answered feel comfortable communicating in class and they 

prefer talking in a group or in pairs.  

     A reason why the 1st-year students feel more comfortable speaking in a group or in pairs 

can be that they do not really know one another that well since they became classmates only 

eight months ago. The students in the 2nd-year and also in the 3rd-year classes might be afraid 

of making mistakes in front of the other classmates and therefore they feel more comfortable 

in a group or in pairs where less people are listening.  

 

How do you feel in a situation where you have to speak English in front of the whole 
class? For example, when your teacher asks a question? 
 
Among the 1st-year students there are four students who feel nervous or find it difficult while 

the rest of the class do not regard it as a problem. In the 2nd-year class there are only three 

students who find it difficult and the majority of the class thought that it is “OK”. Three 

students answered that they think it is “fun and educational” (our translation). Five of the 3rd-

year students find it difficult or feel nervous and prefer not to speak in front of the class. The 

rest of the class do not have a problem with the task, and three students feel very secure when 

speaking English in front of the class. 

     If the students are given few chances to speak English in class, they will not be as 

confident communicating in English as they would be if they had more chances. Making 

communication in English a habit the students will find it less dramatic and will not be 

nervous every time they have to say something in class. 

 

 
 

 19



During your time at Junior High School, what were the English classes like? Did you get 
the opportunity to speak during classes? 
 
The 1st-year students answered that they got plenty of opportunities to speak English, while 

two students think the opposite and only one student does not remember anything from Junior 

High School. The majority of the 2nd-year students answered that they spoke enough English 

during class, and only two students wanted more chances to speak during class. Half of the 

3rd-year class believes that they spoke enough English during class in Junior High School. 

Three of the students answered that they had a bad teacher and therefore did not get enough 

chances speaking English. Three students do not remember and one student says that he was 

too busy bullying other students at Junior High School to have time to pay attention during 

English classes. 

 

In what situation outside school do you use English? 

Among the 1st-year students English is used in a number of different situations, for example, 

on the Internet, when watching TV and movies, reading books, traveling abroad, or 

communicating with people from foreign countries. One student answered that he only uses 

English when doing homework. Three of the students in the 2nd-year class answered that they 

never use English outside school. The rest of the class answered that they use English 

everywhere, for example, when surfing on the Internet, watching TV, and communicating 

with non-Swedish speaking people. The answers from the 3rd-year students accord with the 

answers given by the 2nd-year students. 

 

Do you think you will need to know English in your future profession? 
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The 1st-year students answered that they think English is more or less needed in all 

professions. Only one student answered that he does not think that he will need to know 
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English in his future profession. A majority of the 2nd-year students do not know what their 

profession will be and therefore do not know if they will need English. A few of the students 

answered that English is used everywhere, in different professions and situations, especially 

in the computer industry. None of the 3rd-year students answered “No” to this question. Three 

students want to work abroad. Seven answered that they do not know what profession they 

will have, and for that reason do not know if English will be useful.  

 

3.2 Summary of the observations 
During our first week of the teacher training period we observed the three classes during their 

English classes. All three classes had the same teacher. We wanted to find answers to the 

following three questions: 

1. How much English and Swedish does the teacher speak during class? 

2. On what occasions does the teacher speak English and/or Swedish? 

3. How much English is spoken by the students and on what occasions? 

1st-year students: The teacher started the class by speaking English and tried to maintain that 

during the rest of the class. She also wrote instructions in English on the white board in order 

for the students to know what they were supposed to be working with. If the students did not 

understand her oral instructions, she tried to explain it again in English, using other words in 

order to avoid Swedish. Unfortunately the students answered her in Swedish and also asked 

her questions in Swedish. Some of the students spoke English only when asked to by the 

teacher. They did not speak English at all to each other. 

     2nd-year students: This was a very noisy group and included students from two different 

classes. The teacher started class by using English and also wrote instructions in English on 

the white board. Due to the fact that many of the students were very noisy and did not pay 

attention, the teacher had to give instructions several times. Finally, she had to explain it in 

Swedish to those students who were not listening. Some students followed her oral 

instructions without any problem and did not have to ask what they were supposed to do, 

while others spent the whole class doing nothing, maybe of their own choice or because they 

just did not understand the instructions given to them. The students did not speak English to 

each other and only a few students answered the teacher in English. It seemed as if the teacher 

did not see any point in speaking English to some of the students; maybe she thought they 

would not understand her or she had realized that they only listened to her when she spoke 
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Swedish. In order to maintain control over the noisy students she chose to speak Swedish 

instead of English 

     3rd-year students: In this class the teacher spoke only English during class, and if the 

students did not understand some words, she asked them to look them up in a dictionary. This 

class was very talkative and liked to discuss. The teacher encouraged them to speak only 

English, although the students spoke Swedish to each other. The students did not seem to have 

any problem understanding the teacher’s instructions in English. Consequently, there was no 

need of written instructions. The students spoke English to the teacher and if they had 

problems finding the right word, they explained the word or rephrased the sentence in order to 

make themselves understood. It was obvious that these students felt comfortable with each 

other and were not afraid of making mistakes in front of their classmates.  

 

3.3 Summary of interviews with teachers 
We interviewed four teachers from two different Senior High Schools. Two of them had 

worked less than five years as teachers, and the other two had worked more than fifteen years. 

They were all women and teachers of English and other languages. The interviews with the 

teachers were made individually and in Swedish (see Appendix 2). The presentation of the 

interviews is a summary of what was said during the conversations. In order to separate the 

teachers we have chosen to refer to them as A, B, C and D 

 

3.3.1 Interview A 

The first teacher we interviewed had never spent any longer period of time in an English- 

speaking country, only on courses that did not last more than two weeks at a time. She had 

spent six months in France and wished that she had done the same in Great Britain. A thought 

that it should be compulsory for an English teacher to spend time abroad because “only then 

you learn a language properly” (our translation).  

     A gives the students many opportunities to take responsibility for their own studies. She 

gives them a frame, that is, things that must be done during the term, and then it is up to the 

students to solve the task. A has to direct some students more than others and she does that by 

using a traditional teaching method, which means that she writes on the white board what the 

students are supposed to do during a particular class and also the due dates for assignments to 

be handed in. In other words, the students are given less freedom.  

 22



     Teacher A tries to use as much English as possible and estimates her use of English to an 

average of 75 percent. However, it differs from class to class and from time to time. If she has 

to inform the students of something very important, she always does so in Swedish to avoid 

misunderstandings. A believes that teachers in general speak too much during classes and that 

it is important that students are given many opportunities to speak English, for example when 

discussing different texts, movies, and doing quizzes. The students also read aloud to each 

other in pairs, in smaller groups, and in the whole class. She tries to find oral exercises to all 

different assignments because the students are eager to speak and need the practice. 

Unfortunately, they often get very anxious or nervous when they must speak in class, but as 

she says “practice makes perfect” (our translation). A often tries to integrate English with 

other subjects, often with computer science and social science. She says that “everything that 

can be done in Swedish can also be done in English” (our translation).  

 

3.3.2 Interview B 

This teacher had not spent any longer period of time in an English speaking country, although 

she had been traveling through Europe for four weeks and then used English as a means of 

communication. B uses different methods when teaching depending on the students’ 

knowledge of English and the methods also differ from class to class. She tries to vary her 

teaching methods during each class by letting the students write, speak, work with traditional 

textbooks, and other material, for example articles from the Internet. B uses Swedish when 

talking about grammar and when she needs to make sure that the students understand 

important information. Besides that she tries to use English as much as possible and also to 

adjust the level of her English depending on the students. B estimates her usage of English 

during class to 90 percent. 

     B finds it very important that the students get the opportunity to speak. Furthermore, she 

thinks that the most important thing is not to speak correctly but to feel comfortable when 

speaking. B puts great emphasis on making the students speak about everyday things because 

she believes that that is where confidence in speaking starts. When the students feel confident, 

she challenges them by making them try more difficult tasks.  

     Teacher B tries to integrate English with the students’ course subjects2 by making them 

translate words that are used from Swedish to English. She adds that she believes that it would 

be very good for the students to meet people from English-speaking countries. That way they 

                                                 
2 The subjects that are specific for each program in the non- compulsory school. For example, at the Technology 
Program, programming is a course subject. 

 23



would learn to understand different English varieties instead of only hearing English spoken 

on a tape from the textbook. She also says that “the DVD is the best invention ever, since you 

can use English subtitle or no subtitle at all when watching a film” (our translation). 

 

3.3.3 Interview C 

This teacher had lived in London for a few years. In class, C uses a lot of her own material 

and tries to avoid using the textbook too often because she finds it out of date. She adjusts her 

classes depending on the level of the students. At the time of the interview C worked with 

students in need of special support and therefore uses Swedish to a large extent in her classes. 

C estimates her usage of English during these classes to only be 50 percent. In order to build 

up their confidence one of her goals is to make the students speak in English to each other 

about everyday things. However, C often finds that the students are afraid of making mistakes 

and therefore they are unwilling to speak.  

     If a student cannot find a word in English, C makes him or her find it in a dictionary. Due 

to the fact that many students do not believe that they will need to know English after 

finishing school, it is difficult to motivate them during class. She thinks “it is important to a 

teacher to keep up to date with different magazines, for example music or movie magazines 

that can inspire the students” (our translation). During C’s previous employment she 

integrated English with many other subjects, for example Natural Sciences. Her students now, 

however have great difficulties with English and she therefore chooses not to integrate 

English with any other subjects.  

 

3.3.4 Interview D 

This teacher spent two months in England during Senior High School, working as an au pair 

at a boarding school. She has also attended a few courses in England, one of them five weeks 

long.  

     D uses different teaching methods depending on what the students are working with. 

During her years as a teacher she has learned to speak less and instead give the students more 

opportunities to speak. This also leads to her giving the students less instructions, and letting 

them “take responsibility for their own education” (our translation). The only time D uses 

Swedish in class is when she talks about grammar or gives the students important information. 

She tries, however, to use English also on these occasions. “My goal is to have my students 

speak English when meeting me in the school corridor”, she says (our translation).  
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D estimates that she speaks English 70 to 100 percent of the times, although in the English C 

course3, she uses only English. This rule also applies to the students on that course.  

     D finds it very important that the students feel comfortable speaking English about 

everyday things in the classroom, because they will use that ability outside school. She uses 

many different oral exercises, some of them chosen by the students. D has five different 

groups in English, and three of the groups are very eager to speak English while the other two 

think of it “as going to the dentist” (our translation). In other words, the students need much 

encouragement and they only answer in one-word utterances. D thinks that it is important that 

a teacher does not give up speaking English even in groups like these two. 

     The teacher integrates English with other subjects for example History, Tourism, and 

Biology. The students have to give presentations in English, translate articles and also 

perform plays. D thinks that students of today have a good knowledge of English. They speak 

well and know many expressions used by young people; however, their written ability is poor 

and does not seem to develop to the same extent as their verbal skills.  

 

3.4 Summary of the oral exercises  
The oral exercises were performed during a five-week teacher training period in three classes 

at a Senior High School. The exercises are presented and analyzed separately. The oral 

exercises to the film, the texts from the textbook and the National Test of English 

compendium are not presented or analyzed. The reason for that is that it is not allowed to 

copy material from the textbook or the National Test. The discussion about the film is not 

included since too many students spoke Swedish and it is therefore difficult to analyze if the 

students learned more English or not. 

 

3.4.1 Exercise one – Describe the order of the flags 

The students were divided into pairs where one student was given a piece of paper with 12 

pictures, showing a man holding two flags in different positions (see Appendix 4). The other 

student had the same pictures; however, they were not in the same order as the first student’s. 

The first student’s task was to explain the order of the pictures, describing how the man held 

the flags. The other student’s task was to put them in the correct order, not allowed to ask any 

questions. 

                                                 
3 The English subject is divided into three levels where the A- course is the easiest one, followed by the B- 
course and finally the C- course. English C is an optional course. 
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     It was interesting to see how the students solved the task, by using different methods to 

explain the order of the flags. All of the students spoke English, and if they did not find a 

word in English they used body language or tried to find another word. Some students thought 

that the exercise was too easy, but considering the fact that the students are on different levels 

of knowledge, it was a good first exercise. Our goal with this exercise was that all students 

would be able to participate and to build up their confidence. 

 

3.4.2 Exercise two – Tell and draw 

The students were divided into pairs where one student was given a picture. His task was to 

explain the picture to his classmate who was to draw the picture. The student who was 

drawing was not allowed to ask any questions. When the student had finished the drawing he 

could compare it with the original picture. (See Appendix 5) 

      When the first drawing was completed, the students switched and were given a new 

picture. The students went through the same procedure as above. (See Appendix 5)  

     This exercise was very successful, and the students seemed to have enjoyed the task given 

to them. Some students took the task very seriously and drew very detailed pictures. The first 

picture was a bit easier than the second one, although some students had trouble with the 

vocabulary. When the students could not come up with the correct word we tried to help them 

find another word to use.  

 

3.4.3 Exercise three – 20 questions 

The students were divided into pairs. One of them had to think about a famous person and the 

other person was to ask questions that only could be answered with “yes” or “no” to find out 

who the famous person was. When the student who was asking the questions had figured out 

who the famous person was, they switched. 

     This oral exercise was very successful among the students and they did not want to stop, 

instead they kept on switching among each other. Their teacher also enjoyed this exercise and 

plans to use it in the future. This exercise was not too easy since some students had chosen a 

famous person that was a bit tricky to figure out, which led to many questions.  

 

3.4.4 Exercise four - Debate 

The class was divided into four groups and the students were given different topics that had 

been decided on ahead of time. Two groups were given the same topic, one group was “for” 

and the other group was “against”. The groups were given ten minutes to prepare arguments 
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and then the debate started. Each group presented themselves and their topic to the audience 

(the rest of the class). The debate went on for 20 minutes and then the audience decided which 

group was the winner. During the class, two debates took place. 

     The debate was not successful in all classes. In the 1st-year class one group did not say 

much, their argument for not speaking was that they had difficulties finding arguments to use 

for their given topic. In this class it might have been better to have let the students choose 

their own topics. All other students seemed to have enjoyed the exercise and we also thought 

it was successful since all the students spoke English, even those students who hardly say 

anything at all during class. This exercise led to laughter due to verbal mistakes, for example 

one student said “shemale” by mistake and kept saying it instead of “female”.  

 

3.5 Summary of the interviews with the students 
The students interviewed were three students in the 1st year class and four students in the 3rd 

year class. They volunteered when we made the request in class to interview some of them. 

We did not interview the 2nd-year students since many of their English classes were canceled 

for different reasons.  

     Three 1st-year students at a Senior High School found the exercises “OK”. The students 

who were interviewed did not like the debate since the students they were debating against did 

not say much. This made them win too easily. One student thought they had got just enough 

chances to talk while another wished they would have had more chances. He said that they 

hardly ever speak English in class, but that he feels that he needs the practice. He found it 

very important to know English. They all agreed that they had never had oral exercises before. 

Their teacher had said that they were going to have lots of oral exercises, but so far they had 

not experienced that. 

      According to the students, one disadvantage with the exercises was that they were too 

easy. These students wanted exercises that would be more of a challenge. Although they did 

not enjoy the debate they wanted to try it again, this time choosing the debate topics 

themselves. They thought that it would make everyone talk more. 

     The students had not noticed if they felt more secure communicating in English after the 

oral exercises. However, they all agreed that they wanted and needed more practice speaking 

English. One student said that he does not have any problem understanding English when 

other people speak or when he is reading or writing. However, he sometimes feels that he 

“loses” words (cannot find the right word to use in English) when he speaks. 
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     In the future they hope to have more oral exercises in order to practice their English. As 

mentioned before, they want to have new debates, where they are allowed to choose the topics 

themselves. Other exercises they requested are exercises performed in pairs or smaller groups. 

None of the students want to do something where they have to stand in front of the class or on 

their own. 

     Four 3rd-year students at a Senior High School found the exercises enjoyable. One student 

argued that oral exercise “is better than to drum knowledge into one’s head” (our translation). 

They said that our exercises had given them more chances to practice their oral English and 

pointed out that they had got many more chances to speak than they usually get.  

     One thing they did not like was to talk about the compendium that they had to read in order 

to prepare for the National Writing Test in English. We discussed the compendium with them 

so that they would know what it was about and feel more prepared for the test. 

     In the future they want more oral exercises. One suggestion was to have more discussions 

in smaller groups. One student wants to have a quiz where some students make the questions 

and the rest of the class compete. The other students supported this idea. All of the 3rd-year 

students find it important to both talk and read: “talking is good because one learns to use the 

language, while reading is good because one learns new words” (our translation). 

 

3.6 Discussion 

Throughout our five-week teacher training period we tried to make the students speak more 

during class by designing oral exercises that were not too difficult so that everyone would be 

able to participate. The students’ English teacher was inspired by our oral exercises, 

especially 20 questions, and plans to use it again in the near future.  

     All of the teachers we interviewed believe that it is important that students have a good 

command of all aspects of a language, for example speaking, writing, reading, grammatical 

rules, and also understanding spoken English. The teachers that were interviewed try to 

include spoken English in different situations during classes, everything from saying “good 

morning” or “hello”, to giving a presentation in English in front of the class. They believe that 

it is important that all students become confident using spoken English, no matter what level 

of knowledge they are on. The first step might be that the students have to start saying “good 

morning” or “hello” in English, and then little by little teachers challenge their students to 

develop their communication. By doing this, the students have to put in some effort, which 

Vygotsky calls this the zone of proximal development. If a teacher only speaks English during 
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class he or she creates a safe environment in the classroom for the students. Eventually, the 

students find the motivation and start speaking English. A teacher who feels confident in 

using the English language verbally, transmits it to the students. Spending time abroad 

contributes to the teachers confident and also to the amount of English that is spoken during 

class. 

     The first teacher who was interviewed (section 3.3.1) was the teacher in the classes that we 

observed. In the interview she answered that she estimated her usage of English to be 75 

percent during English classes, which agrees with the result of our observation, at least on 

average. In some classes she used more English and in some less. However, the teacher was 

aware of the fact that we were making an observation and what we were observing, and 

therefore she may, unintentionally, have used more English than she usually does. Especially 

in the 2nd-year class where she used less English than in the other two classes. This was a very 

noisy class and the teacher had trouble controlling them, which probably was very stressful 

for her, despite her many years of working as a teacher. She probably used Swedish in order 

to gain control over the class. A particular group in this class seemed to have a negative 

attitude toward most things in school, not just English. Some students had a poor knowledge 

of the English language and may have found it difficult to understand her and therefore chose 

not to listen to her. As the results show in Figure 7, 20 percent of the 2nd-year students 

answered that they believe that their teacher speaks “more Swedish than English”. We were 

surprised to find that even when the teacher spoke to the students in English, they chose to 

answer her in Swedish, even if she specifically asked them to use English. It was as if they did 

not even bother trying to speak English. While observing the students we believe that we got a 

fair picture of how much English they usually speak in class. They were not aware of the fact 

that we were observing them and they did not seem to try harder than usual to use English 

when communicating.  

     To our surprise the answers from the questionnaire in the 3rd-year class showed that they 

did not feel comfortable speaking in class and preferred speaking in pairs or small groups. In 

our observation they did not seem to have any problems speaking in class, and were not afraid 

of making mistakes. The students in this class seemed to have a close relationship with each 

other and the classroom environment felt safe and comfortable. The 1st-year students were 

very talkative when it came to making small talk among each other, but when they answered 

their teacher they only used one-word utterances in English, and they only spoke English 

when they were encouraged to do so by their teacher. However, during the debate a majority 
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of the students spoke English and did so without problems. They spoke more as time went by 

and as they got to know us better.  

     The questionnaire showed that students learn English best by reading and speaking and 

that they saw a clear connection between these two. In all three classes the majority of the 

students thought it was the best way of acquiring a second language. Most students found 

knowing English “important” or even “very important”. Almost every teenager today watches 

TV and listens to music on a daily basis, which also the students wrote in the questionnaire. 

Since they come across English so often in their everyday life, many students have started to 

realize why English is an important language. However, some students will always be in need 

of motivation due to the fact that they are tired of school. Motivation plays a significant role 

in second language acquisition. One may argue that their choice of program at Senior High 

School and their hobbies may have affected their answers. These students had chosen the 

Technology Program where computer programming is one of the subjects where most of the 

information is in English. The result might have been completely different in a class of 

another program.  

     After analyzing the results from the questionnaire there are two questions that could have 

been left out, it was the questions presented in Figures 9 and 10 (section 3.1). The figures do 

not say anything about how much English is actually used during class, or how much English 

the students actually speak. Many students have marked in between the boxes and motivated 

it by writing that they are satisfied with the amount of English that is used in class. However, 

we do not know how much English that is. In order to find the answer to that, observations 

during all classes and also during a longer period of time would have been required.  

     The student’s experience from English classes in Junior High School, underlie how they 

will behave during English classes at Senior High School. If the students have had many 

opportunities to speak English previously, they will automatically speak more in class at 

Senior High School. The students who answered that they had a bad teacher in Junior High 

School, who did not give them many opportunities to speak during English classes, will 

probably not feel confident using the English language and therefore keep quiet in class. 

     In general the results of the oral exercises turned out to be quite positive and when the 

students were interviewed they said that they had enjoyed them. Looking back we could have 

had more oral exercises with the students since they liked them, and we could also have let 

the students choose exercises as well as topics for the debate, making them a part of their own 

education. They did not believe that they had become more secure communicating in English 

after the oral exercises. Perhaps they would have needed more time and we hope that their 
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teacher will continue working with oral exercises. Furthermore, the students wanted to have 

more oral exercises, for example quizzes, discussions and debate current events. 

     To sum up, one can see that the students think they learn English best by both reading and 

speaking. Since this study was done only during five weeks, it is difficult to determine if our 

oral exercises have helped them in their second language acquisition. However, our opinion is 

that oral exercises are part of second language teaching method and are just as important as 

studying grammar. 

 

4 Summary and conclusion 
The aim of this study was to investigate how Senior High School students learn English best, 

and also to analyze if oral exercises can help them in their second language acquisition. In 

order to do this, different methods of investigations were chosen, namely a questionnaire, 

observations, interviews with both teachers and students, and also oral exercises. The English 

language is used all over the world partly because most of the information on the Internet is in 

English, but also used in the film and music industry. English has been a core subject for 

many years in Swedish schools and is something the students start learning from an early age. 

The curriculum states the importance of being able to use English in every day life as well as 

for further studies. It is up to teachers to help the students in their language acquisition and 

make sure that they acquire the knowledge they are entitled to. 

     There is a general agreement that everyone acquires new knowledge differently and at 

different paces. Howard Gardner, cognitivists and the Swedish curriculum recommend 

multiple teaching methods, meaning that there is not just one way when it comes to teaching 

children. It is important to have a mixture of all kinds of teaching methods so that all students 

at some point will be pleased, which also Fromkin & Rodman (1998:349) support. Finding 

new methods of teaching, including choice of material, can be rewarding for both students 

and teachers. Music and movie magazines can be a useful source of information, as well as 

the Internet. All students should be taught in a way that serves their needs best. There is one 

thing though that all students need in order to learn successfully, namely a safe learning 

environment. If the student does not feel safe he or she will not feel comfortable and will have 

trouble learning new things. 

     Our study showed that the students think they learn English best by reading and speaking, 

reading because they learn new words and the spelling of those, and speaking because they 

practice using them. The students find it important to know English and our opinion, as well 
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as their teachers’, is that they have good knowledge of the English language, even though they 

do not feel comfortable using it when communicating. Throughout our five-week teacher 

training period oral exercises were created with the belief that it would help the students in 

their second language acquisition and make them feel more secure communicating in English. 

The exercises were very successful and the students enjoyed them, however they did not 

believe that they had become more secure speaking English. 

     Making students feel more secure when communicating in English is not something that 

will happen in just five weeks. It is an ongoing process that should start at the same time as 

the student starts learning the new language and should continue throughout the years of 

school. It is all about getting the habit of doing something and making it less dramatic. The 

oral exercises do not have to be difficult or time consuming, five to ten minutes is a good 

start. 

     Further research into this area could be to look at how much students speak during other 

classes compared to English classes, and also how much the students are allowed to practice 

communicating when they start acquiring a second language. If they never get the habit of 

speaking English, or are not expected to speak in their native language, one cannot expect 

them to use a foreign language when they are in Senior High School. Another field of 

research could be to repeat this study, but to do it in all classes at a Senior High School, with 

both boys and girls to see if it differs between the two sexes, and also during a longer period 

of time. Yet another field of research could be to study why students feel uncomfortable 

speaking in class, and if this phenomenon exists in all schools and age groups. 
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Appendix 1 
 

Enkät 
 

Är du: 

 

 Kille   Tjej 

 

1. Vilken årskurs går du? 

 

 Åk 1  Åk 2  Åk 3 

 

2. Hur anser du att du lär dig engelska bäst? Välj ett alternativ som stämmer in bäst. 

Jag lär mig engelska bäst genom att: 

 

 Läsa  Tala  Skriva  Träna glosor 

 

 Annat: ___________________________________________________________________ 

 

3. Hur viktigt anser du att det är att kunna engelska, både muntligt och skriftligt? 

 

 Inte viktigt alls  Mindre viktigt  Viktigt  Mycket viktigt 

 

4. Hur mycket engelska talar din lärare på engelska lektionerna vid till exempel 

genomgångar? 

 

 Ingen engelska, enbart svenska  Mer svenska än engelska 

 

 Mer engelska än svenska   Endast engelska 
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5. Upplever du att det är svårt att förstå när läraren talar engelska? 

 

 Ja  Nej 

Motivera ditt svar: 

___________________________________________________________________________

___________________________________________________________________________

___________________________________________________________________________ 

 

6. Tycker du att du får träna på att tala engelska lagom mycket under lektionerna? 

 

 Ja  Nej 

 

7. Hur mycket engelska skulle du vilja att det talades på lektionerna? 

 

 Mycket mindre  Mindre  Mer  Mycket mer 

 

Motivera ditt svar: 

___________________________________________________________________________

___________________________________________________________________________

___________________________________________________________________________ 

 

8. När känner du dig mest trygg att kommunicera på engelska? 

 

 I helklass  I grupp  I par 

 

9. Hur upplever du en situation där du måste tala engelska inför klassen, vid exempelvis 

en fråga från läraren? 

 

Svar:_______________________________________________________________________

___________________________________________________________________________

___________________________________________________________________________ 
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10. Hur såg engelska lektionerna ut när du gick på högstadiet? Fick ni möjlighet att tala 

mycket under lektionerna? 

 

Svar:_______________________________________________________________________

___________________________________________________________________________

___________________________________________________________________________ 

 

11. I vilka sammanhang utanför skolan använder du dig av engelska? 

 

Svar:_______________________________________________________________________

___________________________________________________________________________

___________________________________________________________________________ 

 

12. Tror du att du kommer få användning av det engelska språket i ditt kommande 

yrke? 

 

 Ja  Nej  Vet ej 

 

Motivera ditt svar: 

___________________________________________________________________________

___________________________________________________________________________

___________________________________________________________________________ 

 

 

 

 

 

 

Tack för din medverkan 

/Anneli & Sofie 
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Appendix 2 

Intervju med lärare 
 

• Har du tillbringat någon längre tid i ett engelsktalande land? (T.ex. arbetat eller 

studerat en längre tid) 

Om ja, vart, hur och hur länge? 

 

• Hur ser ditt arbetssätt ut på engelskan? 

 

• Vilket språk använder du dig oftast av under lektionerna vid exempelvis genomgångar 

av grammatik? 

• Varför just det språket, kan du motivera ditt svar? 

 

• Varför talar du just så mycket eller lite engelska under lektionerna? Ser det annorlunda 

ut mellan olika klasser? 

 

• Hur stor vikt lägger du på muntlig kommunikation med eleverna under 

engelskalektionerna? 

 

• Vid vilka situationer får eleverna tala engelska? 

 

• Hur tycker du att elevernas inställning är till att kommunicera på engelska? 

 

• Integreras engelskan med något annat ämne och i så fall vilket ämne och på vilket 

sätt? 

 

 

 

 

 

 

 37



 

 

Appendix 3 

Intervju med eleverna 

 

1. Hur har ni upplevt de olika muntliga övningar vi gjort under de senaste 5 veckorna? 

 

2. Tycker ni att ni fått tala tillräckligt mycket engelska under lektionerna? 

 

3. Vad har varit positivt respektive negativt med de muntliga övningarna? 

 

4. Vad hade ni velat göra annorlunda, exempelvis någon annan muntlig övning? 

 

5. Känner ni er mer trygga nu (efter övningarna) att tala engelska i klassen? 

Varför /Varför inte? 

 

6. Skulle ni vilja ha fler liknande muntliga övningar i fortsättningen? 

 

7. Tycker ni att ni lärt er mer engelska genom de olika muntliga övningarna? 
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Appendix 4 
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Appendix 5 
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