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Abstract 
 

This study aims to shed light on high school students’ attitudes to teachers’ varieties of 

English. The focus is on British English and American English, the two dominating varieties 

in Swedish schools. A written questionnaire was used to establish the experiences, attitudes 

and preferences regarding the varieties, among 120 students at a high school in Norrbotten. 

The results reveal a number of attitudes and trends, some more prominent than others. The 

students appreciate the British variety to be the dominating variety used in school and the 

American one to be dominating in media. A strong majority of the students have a clear 

preference for the American variety, and also feel that they have been more influenced by the 

variety used in media than the variety used in school. A majority also prefer their teachers to 

use the American variety. The study indicates the need for clear guidelines regarding the use 

of different varieties within the school system, and supports the idea that the mixing of 

varieties that is common reality should perhaps be fully acknowledged and accepted.   
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1. Introduction 
 

Two varieties of the English language are dominating in Sweden when it comes to exposure 

and usage: British English (BrE) and American English (AmE). This applies to both the 

educational system and more generally. The differences between these varieties may seem 

minor at first sight and might be overlooked. The differences are, however, significant, both 

when it comes to vocabulary and grammar and even more so when it comes to pronunciation. 

The general impression is that both varieties are accepted within the educational system, and 

considered correct if consistently used (Westergren Axelsson, 2002:132), but individual 

perception of which variety is correct or preferable may differ and depend on the sources of 

English learning.  

 

The proportions to which students in Sweden are exposed to and influenced by British 

English and American English are not well known. In my experience, many teachers on all 

levels within the school system tend to use British English to a larger extent than American 

English, but may speak either variety or some mixture thereof. On the other hand, the English 

that most high school students are exposed to by media and the entertainment sector appears 

to be dominated by the American variety. Students may thus be influenced by one variety of 

English at school, another one off-school, or various mixtures of the varieties. It is unclear 

how this can affect the students own preferences. Some studies suggest that students prefer 

American English while others show that students are slightly biased toward British English 

(Westergren Axelsson, 2002:133). It is also unclear to what extent students are familiar with 

the differences between the two varieties, as well as how or if the students appreciate their 

teachers’ use of the varieties may affect their learning situation and attitudes to the varieties.  

1.1 Aim 

The overall aim of this study is to shed light on students’ attitudes toward teachers’ linguistic 

variety. More specifically this involves the appreciation of teachers’ preferences regarding 

British English or American English, and how this affect the learning of and linguistic 

development in the English language, as seen from a student perspective. To provide the 

necessary background for evaluating these issues the students’ general awareness of the two 

varieties and the differences between them is also assessed.  
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1.2 Method and material 

The study required a relevant method and a well planned practical procedure to collect data 

pertinent to the questions aimed to be assessed. In general terms, the methods available to 

study attitudes can be divided into the following three categories (Bijvoet, 2007:122): 

 Analyses, including passive observations 

 Direct surveys by means of interviews or questionnaires 

 Indirect surveys, where the participants only afterwards are informed about the 

survey’s purpose 

Given the objective to study attitudes toward linguistic varieties, analyses based on passive 

observations did not seem like a realistic option when considering the limitations in time 

available. Direct surveys with questionnaires or interviews are easier and less time consuming 

to conduct, and also better fitted to meet the aim of this essay. It should be noted though, that 

the results can be affected by the fact that informants, consciously or unconsciously, may tend 

to provide answers that are expected of them, or may be reluctant to give answers that differ 

from the norm. Indirect surveys may eliminate some of those problems, but the execution is 

significantly more difficult. It is hard to see that an indirect survey could be applicable for this 

study with reasonable effort. The method considered to be best suited for the purpose was 

thus a direct survey by means of a questionnaire, a written statistical survey. A questionnaire 

with a series of questions relating to the aim of the study was thus created, and high school 

students served as informants. 

1.2.1 The informants 

The questionnaire was handed out to a total of 120 students, 80 girls and 40 boys at a high 

school in Norrbotten. The students represented several different high school programs as well 

as English courses. Full details about the distribution of the informants on different programs 

and courses of English are given in Appendix 1. The data collection was done by visiting a 

total of six groups in connection with these groups having English classes. Some of the 

groups consisted of students from different programs. To comply with this procedure of data 

collection, the processing and presentation of the results obtained is also organized on the 

basis of these groups, termed Group A through to F.   
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1.2.2 The questionnaire 

The complete questionnaire created for the study can be found in Appendix 2. Since the 

informants were Swedish students the decision was made to conduct the questionnaire in 

Swedish. This to make sure that nothing was lost in translation and that the questions would 

be clear and easy to answer. 

 

The questionnaire comprised a short introduction aimed at explaining the purpose of the effort 

and introducing some basic knowledge required to properly answer the questionnaire. This 

was followed by a couple of basic questions concerning the age, gender, etc. of the informant, 

included in order to allow results to be categorized. Then, the questions relating to the 

objective of the study followed. These questions were organized in two parts. The first part 

was a total of twelve statements concerning the students’ attitudes toward varieties of English 

and their teacher’s variety of English. The students were asked to provide their level of 

agreement with each statement, on a given six degree scale, ranging from “totally disagree” to 

“agree completely”. This format of questioning is well suited for deriving statistical data 

reflecting trends in opinions and attitudes. Part two comprised three questions posed in a 

format allowing the informants to simply check the box with the answer that best agreed with 

their opinion. In addition, they were asked to motivate their answer. This was intended to 

provide a deeper insight into the students’ inducements for the attitudes expressed. 

2. Background 

2.1 The evolution and status of English varieties 

The English language is today what Melchers and Shaw (2011:10) call “an influential world 

language”. It is a lingua franca, “a language common to speakers of diverse languages that 

can be used for communication and commerce” (Fromkin, Rodman & Hyams, 2007:550). 

There are 75 territories in the world where English is spoken as a first or an official second 

language and, even though it is a widely controversial and discussed number, researchers say 

that there are possibly over two billion speakers of English in the world today (Jenkins, 

2009:2). Native speakers, those who are born and raised in an English-speaking country, such 

as the UK, the US or Australia, for example, are estimated to be 350 million. This figure is 

approximately doubled if countries like India, Nigeria and Bangladesh, where English has an 

official status as a second language, are added. However, the majority of English speakers do 
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not have English as their first nor second language, but are using English as a foreign 

language. This number is estimated to be around one billion (Jenkins, 2009:15f).  

 

There is not really an official worldwide established Standard English. English is more of a 

norm that has been established over time. This standard then parted into two main branches, 

the British and the American varieties (Melchers & Shaw, 2011:33f). There are, of course, 

other standard varieties of English, but in this essay the focus is on the two main ones which 

are most frequently used in Swedish schools today, i.e. BrE and AmE. The varieties are 

greatly similar. Pronunciation probably accounts for the most evident of differences between 

the two varieties. With respect to other aspects of language, such as grammar, the varieties are 

very close (Melchers & Shaw, 2011:33). There are, however, some minor differences. One 

example can be found in the irregular verb forms. In AmE the past tense dove is used instead 

of the British equivalent dived (Melchers & Shaw, 2011:24). Another example is the use of 

collective nouns. The government is/are – the plural form is much more common in BrE 

while the singular form is associated with AmE. Research shows that the two varieties seem 

to influence each other’s grammar as well. Hopefully, you will be able to understand this. To 

use hopefully as a sentence adverbial stems from AmE but might have influenced BrE 

(Melchers & Shaw, 2011:23). 

 

When it comes to vocabulary and spelling, the differences are much more noticeable. In 1789, 

Noah Webster proposed a so-called “American Standard” spelling convention. The US was at 

the time a young independent nation and the establishment of an independent language was 

pursued. This lead to many words being spelt differently depending on the variety used. 

Examples to which many are familiar with are colour (BrE) and color (AmE), and centre 

(BrE) and center (AmE) (Melchers & Shaw, 2011:15). Regarding vocabulary, the varieties 

sometimes have different words representing a certain concept. A reason for this could be 

separate inheritance, which means that two different words with the same semantic meaning 

have co-existed in the norm and when the varieties separated, one of the words was adopted 

by each variety. This is said to be the case with autumn and fall, a British and an American 

word for the same season (Melchers & Shaw, 2011:24). There are also words that are 

identically spelled in the two varieties, but have different semantic meaning. Examples are 

pavement, which can mean ‘sidewalk’ (BrE) or ‘road surface’ (AmE) (Melchers & Shaw, 

2011:26), and robin, which actually refers to two different species of birds in the two varieties 

(Melchers & Shaw, 2011:29). 
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2.2 Notes on English varieties in Swedish curricula 

School curricula governing the education of English during different periods provide insight 

into the concurrent views on different varieties of the English language. In Lgr 69 II: Eng, a 

supplement to the Swedish compulsory school curriculum from 1969 (Lgr 69), focus is 

merely on the school subject English. The supplement offers complementary guidelines and 

comments to the curriculum. The use of different varieties of English is mentioned and briefly 

discussed. It is stated that a student who uses a different variety than BrE, should not be 

forced to use BrE. Further, it is mentioned that the English to which students are exposed by 

media, and therefore also influenced by, probably is the American variety. It is further said 

that this will probably affect the students’ pronunciation regarding certain words. This 

inconsistency in pronunciation is, however, not necessarily always in need of correction, 

especially not when oral presentations or similar situations are concerned. However, the 

students should be aware that the pronunciation taught by teachers is the “English Standard 

Pronunciation”, i.e. the British variety (Skolöverstyrelsen, 1969). 

 

A decade later, in the curriculum for Swedish compulsory school from 1980, Lgr 80, the 

different varieties are also briefly discussed. It is stated that the English language has several 

varieties and that the students should be given the opportunity to hear different kinds of 

spoken English. It is also said that the teacher’s pronunciation is generally the BrE variety 

which also is the variety most students will learn. However, if students have learned a 

different “polished” variety of English it will, of course, be accepted (Skolöverstyrelsen, 

1980). 

 

In comparison to Lgr 69 II:Eng and Lgr 80 there are the syllabi for the high school courses 

English A, English B and English C from 2000. The two latter documents are of importance 

for the present study since some of the informants are currently taking either the English B 

course or the English C course. In the syllabi, the different varieties are not mentioned other 

than indirectly, but a shift in preference and attitude is noticeable. It is stated that the students 

should acquire greater knowledge about English-speaking countries, cultures and languages. 

In addition, the students should understand pronunciation from different parts of the world 

and should have knowledge of social and regional differences of the English language (The 

Swedish National Agency of Education, 2000).  
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In 2011, a new curriculum for the Swedish educational system was introduced; more 

specifically GY11 was implemented in high school. English A, B and C were replaced with 

the courses English 5, 6 and 7. Some of the informants in this study are currently taking the 

English 5 course. The syllabus for English 5 expresses intentions that are very similar to those 

in the syllabus for English A. It is stated that the students should gain knowledge of how 

society, cultural traditions, political relationships and the general way of life look in English-

speaking areas. Further, it is mentioned that students should understand spoken English with 

regional and social differences. Nothing is mentioned about what variety the teacher or the 

student should use (The Swedish National Agency of Education, 2011). 

 

In summary, these documents reflect a gradual shift in attitudes to varieties of English within 

the school system, from a standpoint that BrE is the given standard to a full recognition of the 

differences between English spoken in different parts of the world and the background to 

these differences.    

2.3 Varieties of English in Swedish schools  

A common opinion is that the Swedish school is partial to British English while the students 

prefer the more “modern” American English. Studies, however, show inconsistent results as 

regards students’ attitudes toward the different varieties. Some studies suggest that students 

prefer AmE while others indicate that students are slightly biased toward BrE (Westergren 

Axelsson, 2002:133).  

 

As previously mentioned, British English used to hold the position as the standard variety in 

Swedish schools. Over the years that has come to change, and American English has now 

reached comparable status and the official view is more or less that no variety should be 

normative. What often seems to be emphasized is the importance of consistency, in other 

words that the students consistently use one of the varieties (Westergren Axelsson, 2002:132). 

According to Söderlund and Modiano (2002:147), some students in their study perceived that 

their teachers insist that students are consistent in the use of variety. Some students also felt 

that teachers indicate or simply state that AmE have less value in comparison to BrE.  

 

Westergren Axelsson’s study (2002) considers how informants (students) look upon their 

teachers’ preferences and attitudes regarding different English varieties. The majority of the 
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teachers reportedly used British English, and also had it as their preference. According to the 

students, some of the teachers called BrE “proper English” while other teachers were more 

neutral to the varieties, as long as the students were consistent in their choice of variety 

(Westergren Axelsson, 2002:142). This could be a remaining influence of the attitudes 

expressed in the older syllabi. According to Odenstedt (2000:137), it more or less used to be 

forbidden to use AmE, or to mix varieties, in Swedish schools. This, even though the syllabi 

stated that other varieties should be accepted.   

 

According to Odenstedt (2000:136f), BrE is often perceived as the high-status variety and 

AmE as the low-status one. Mobärg (2002) studied Swedish school students’ choice of 

English pronunciation and the results support the same notion. AmE is considered to be 

informal and BrE the opposite (Mobärg, 2002:128). In Westergren Axelsson’s study 

(2002:142), the students who preferred BrE often motivated this preference by stating that 

they like “the beauty and pleasantness of its sound”. Other attributes associated to the British 

variety are politeness, neatness and correctness. BrE is considered to sound well educated and 

posh (Westergren Axelsson, 2002:142f). Those who preferred AmE justified their choice with 

a totally different approach. None of the students reported the American variety to be 

beautiful. Instead they argued that it is easier to pronounce, it sounds better and that it is more 

relaxed and comes natural to them (Westergren Axelsson, 2002:143). AmE is, in fact, 

considered to be easier to understand and the intonation easier to imitate for Swedish students 

(Odenstedt, 2000:137). Students might prefer AmE because of this reason, or because AmE 

perhaps is the dominating variety in the media Swedish students are exposed to today. In 

Söderlund and Modiano’s study (2002:153f), a great majority of the students actually stated 

that they are more exposed to the American variety.  

 

Mobärg’s study (2002) showed that students who prefer American media tend to prefer the 

American variety to a greater extent than students who do not prefer American media. The 

students who reported to prefer American media also appreciated their comprehension of 

English to be better than other students. According to Mobärg (2002:119), there is thus 

“empirical evidence showing a strong positive correlation between media preferences and 

language attitudes”. Additionally, Westergren Axelsson (2002:143f) says that the “students 

perceive the influence from the media, transmitting mainly American culture, to be of prime 

importance for the way they speak English. Above all, they claim, media are responsible for 

their mixing of accents”. The influence from school, with its emphasis on BrE, is 
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acknowledged by some students but they do not realize the extent of this influence 

(Westergren Axelsson, 2002:144). 

2.4 Mid-Atlantic English  

As previously mentioned, students are often encouraged to use one variety only. However, 

according to Marko Modiano (1996:5), studies show that second language speakers in Europe 

to an increasing extent are using something called “Mid-Atlantic English”, which basically is 

a mixture of BrE and AmE. According to Modiano, it could be argued that the “Mid-Atlantic 

English” could be the strongest candidate for a lingua franca. One of the reasons suggested by 

Modiano is that: “It provides the second language speaker with a politically and culturally 

neutral system of communication, one which supports students in their efforts to develop their 

own style” (Modiano, 1996:135). Many Swedish students (and teachers) might use this 

variety, consciously or not. Results from Westergren Axelsson’s study (2002) support this 

theory. When analyzing the students’ accents it became evident that they often mixed BrE and 

AmE, and many of the students were also aware of this fact. Further, Westergren Axelsson 

states that the term “Mid-Atlantic English” might be misleading since it suggests equal 

influence from BrE and AmE and the study showed that the students use BrE to a much 

greater extent than AmE when it comes to pronunciation (Westergren Axelsson, 2002:132f). 

Similar results were found in Mobärg’s study (2002:128), in which a great deal of the students 

mixed varieties, but the dominating variety spoken by the students was BrE. 

  

In addition, Söderlund and Modiano’s study (2002) showed that students have a tendency to 

mix AmE and BrE. An interesting observation was that “it is conceivable that individuals 

could very well declare that they prefer BrE, feel that they themselves speak BrE, and then 

use a considerable number of AmE features in their speech and writing” (Söderlund & 

Modiano, 2002:148). While Westergren Axelsson’s (2002) and Mobärg’s (2002) studies 

displayed students to be biased to BrE, Söderlund and Modiano’s study (2002:149) showed 

that for certain language features there was a preference for AmE, regardless of which variety 

the student actually used or believed to use. 

2.5 A study of Korean elementary students’ attitudes  

In addition to Swedish research, a comprehensive effort to investigate students’ attitudes to 

teachers’ variety of English has been done by Yuko Goto Butler (2007) in South Korea. 

Butler focuses, among other things, on elementary students’ attitudes toward teachers who 
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speak an AmE variety (a native speaker version) and teachers who speak Korean-accented 

English (a non-native speaker version). She also examines if having non-native English 

teachers affects the students’ language in any way.  

 

Butler’s informants were 312 elementary students in South Korea. All South Korean students 

are taught English by native teachers in elementary school, grades 3-6 (Butler, 2007:738). 

Butler discusses the fact that teaching English as a foreign language has encountered criticism 

in Asia because it is considered to focus too much on grammar, reading and writing, but not 

on the teachers’ oral communication and pronunciation. Oral communication in English is a 

big part of the Korean curriculum since a need for improvement is seen (Butler, 2007:731).  

 

For the study, Butler used the so-called matched-guise technique which is often used for 

studying attitudes to a certain variety, language, etc. (Butler, 2007:734). The basic principle is 

that the informants are lead to believe that they are listening to a recording with different 

speakers, and their attitudes to the different speakers are observed. In reality, the informants 

are listening to only one bilingual speaker, who plays the part of all the speakers. In this case, 

it was Butler herself who posed as two different speakers: one with American accent and one 

with a Korean accent.  

 

In the study, Butler poses questions like: “How important is it that nonnative-English-

speaking teachers […] speak “good” English when they are trying to teach elementary school 

children?” She continues to further explain that she wants to know how the Korean native 

teachers’ oral abilities affect the students’ performance and language (Butler, 2007:732). 

 

As a conclusion, Butler states that:  

 
Although the popular belief appears to assume that nonnative accented 

English would produce a negative effect on students’ oral skills, the results 

failed to find any differences in student performance in terms of 

comprehension. However, the Korean children thought that the American 

accented English guise had better pronunciation, was relatively more 

confident in her use of English, would focus more on fluency than on 

accuracy, and would use less Korean in the English class. The students also 

expressed a preference to have the American-accented English guise as their 

English teacher. (Butler, 2007:731) 

 

Some of Butler’s findings may well apply also to Swedish high school students, but 

generalizations cannot be made without support from empirical data. There are differences 

between South Korea and Sweden in terms of, among many other things, the cultural and 
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linguistic influence by the different varieties of English. Attitudes among elementary students 

may also differ significantly from those held by students in high school. 

3. Results and analysis 

3.1 Fall-off rate 

The fall-off rate is an important parameter in this kind of questionnaire studies. High fall-off 

rates can cause biased and less reliable results (Trost, 2007:137f). In the present study, none 

of the informants in any of the classes declined to take part, so the fall-off encountered was 

due to incompletely or incorrectly filled out questionnaires. The fall-off rates were low, but 

differed significantly between part 1 and part 2 of the questionnaire. For part 1, the fall-off 

rate was only about 4%, most of which attributable to the fact that some informants did not 

answer all statements. Including these incomplete answers in the data would have complicated 

data processing and they were therefore excluded. The fall-off rate for part 2 was 10%. A 

major reason was that some informants had failed to answer the last question. A likely 

explanation is that the question remained unobserved because it occurred on its own on the 

last page, somewhat separated from the rest of the questionnaire. In conclusion, however, the 

fall-off rates encountered are considered fully acceptable and not likely to impair the quality 

of the study. They are in fact small in comparison to what can be observed when dealing with 

statistical questionnaires, according to Trost (2007:137ff). 

3.2 Part 1 of the questionnaire 

In this section the results from the questionnaire are presented in a number of figures, with 

interpretations and comments to each figure. The data are based on 115 informants. The 

complete primary data can be found in Appendix 1. 

 

Figures 1 to 7 report the attitudes of the informants, as derived from part 1 of the 

questionnaire, i.e. the levels of agreement expressed on statements 1 – 12 presented to the 

informants. The values 1 – 6 on the horizontal axis of the diagrams refer to the attitudes, 

ranging from “total disagreement” to “total agreement”. The value 1 thus corresponds to 

“total disagreement”, and the value 6 to “total agreement”. The numbers on the vertical axis 

(the height of the bars) denote the number of informants selecting the specific value.  
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3.2.1 Understanding the varieties 

Figure 1 illustrates the results for statements 1 and 2 in the questionnaire. 

 

 

Figure 1- Results based on questionnaire statements 1 and 2. 

 

Listening 

The majority of the informants consider that they can easily distinguish the differences 

between BrE and AmE when hearing the varieties being spoken. There are, however, also 

numbers on the “disagreement side” (values 3 or less) which show that even though the 

majority is confident that they can distinguish the varieties from one another, there are some 

informants who feel the opposite. 

 

Reading 

A shift in attitudes is clear when comparing the result for reading English against the result 

for listening to English. The informants do not feel as confident that they can distinguish the 

varieties from one another when reading English texts. The answers tend to cluster to the 

middle section of the scale (values 3 and 4), though with a slight majority still on the 

“agreement side” (values 4 or higher). This outcome might reflect a genuine uncertainty with 

many of the informants, or that their attitude is context-based. 
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3.2.2 Varieties in school 

The results for statement 3 in the questionnaire are displayed in Figure 2. 

 

 

Figure 2- Results based on questionnaire statement 3. 

 

The informants clearly do not share a common attitude. No strong trend can be seen and all 

six values have been chosen. Some informants feel that they have been taught the differences 

between the varieties while others feel the opposite. There is a slight majority for the 

disagreement side since about 60% of the informants to some extent are in disagreement with 

the statement. The two top markings are on the values 3 and 4, i.e. the middle section, which 

may indicate an uncertainty. A number of alternative interpretations can be envisaged: the 

informants might be of the opinion that they got some knowledge from being taught about the 

differences, but not a lot. A second alternative could be that they are unsure whether they 

have been taught the differences or not, and a third alternative could be that they simply are 

indifferent to the statement.  
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Figure 3 shows the results for statement 4 in the questionnaire.  

 

 

Figure 3 - Results based on questionnaire statement 4. 

 

The results in Figure 3 exhibit a clear trend, although not very pronounced. The majority of 

the data, about 75%, are on the agreement side. Out of the few informants who have selected 

the values 1 or 2, most have preferred value 1. It can be speculated that these informants 

clearly know that they cannot tell which variety their teacher uses. The overall interpretation 

of Figure 3 though, is that a majority of the informants more or less strongly feel that they can 

distinguish which variety their teacher uses, but also that quite a few are uncertain on this 

point.  

 

The results for statements 5 and 6 in the questionnaire are illustrated in Figure 4. 

 

 

Figure 4 - Results based on questionnaire statements 5 and 6. 

0 

20 

40 

60 

80 

1 2 3 4 5 6 

N
u

m
b

e
r 

Level of agreement 

It is clear to me which variety of English 
my teacher uses 

0 

20 

40 

60 

80 

1 2 3 4 5 6 

N
u

m
b

e
r 

Level of agreement 

In my experience, the dominating variety 
in school education is... 

BrE 

AmE 



14 

 

 

The distributions of attitudes to the two statements are almost each other’s opposites. A 

distinct trend is that BrE is perceived by many of the informants to be the dominating variety 

within the school system. About 77% of the informants have selected values on the agreement 

side of the scale. On the opposite end, an equally strong trend, about 78%, shows that the 

informants do not consider AmE to be the dominating variety used in the educational system. 

Thus, there is obviously a strong opinion that BrE is the dominating variety, although some 

representatives for the opposite opinion, and for uncertainty, are also found (each value were 

chosen by at least 7 informants). However, the question of which variety that actually does 

dominate the informants’ school environment, and to what extent, is not part of the present 

study.  

3.2.3 Varieties in media 

Figure 5 displays the results for both statements 8 and 9 in the questionnaire.  

 

 

 

 

 

 

 

 

 

 

 

Figure 5 - Results based on questionnaire statements 8 and 9. 

 

Figure 5 exhibits two clear attitudes. The first, and most distinct, is the opinion that AmE is 

the dominating variety in media. Almost 90% of the informants selected values on the 

agreement side of the scale, and the majority of these are in total agreement with the 

statement. The other, and somewhat less pronounced, attitude is that the informants do not 

consider BrE to be the dominating variety in media. 88% of the informants have chosen 

values on the disagreement side of the scale. There is not a massive majority on the lowest 

value though, as it was on AmE and the highest value. The attitude is a bit more diffuse. 
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There are, however, some informants who have attitudes that do not concur with the majority. 

Few have chosen these values, but they still provide a noticeable result. Whether or not media 

is appreciated to be dominated by AmE or BrE will, of course, depend on what kind of media 

each person is exposed to. In this case most of the informants are probably exposed to 

American media to a larger extent than British media. 

3.2.4 Influences and preferences 

The results for statements 7 and 10 in the questionnaire are shown in Figure 6. 

 

 

Figure 6 - Results based on questionnaire statements 7 and 10. 

 

Figure 6 seems to reveal several different attitudes. The most distinct is the opinion that the 

English variety used in media has influenced the informants’ English a lot. 86% of the 

informants have chosen values on the agreement side of the scale. Very few informants are of 

the opinion that the English used in media has not influenced their own English. In Figure 5 

the results show that almost 90% of the informants appreciate the dominating variety in media 

to be AmE. Combining the results of Figures 5 and 6 yields that most informants feel that 

their English is very much influenced by AmE.  

 

Another, more scattered, attitude evident in Figure 6 emerges from the responses on the 

statement regarding the influence English in school might have on the informants’ English. 

About 41% have selected values on the agreement side, which shows that the informants to 

some extent feel that whatever variety that is spoken in school has influenced their own 

English. Combining this with the results in Figure 4 would suggest that a considerable portion 

of the informants appreciate that BrE has influenced their own English. However, the 
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majority, about 59%, selected values on the disagreement side which shows that most of the 

informants do not feel that their own English has been influenced by the variety spoken in 

school.  

 

Regarding both the influence from school and from media, Figure 6 also displays a significant 

portion of selected values in the middle section of the scale. The reasons could be several, 

maybe the informants feel that the stated variety has influenced their English to some extent, 

or maybe they are just uncertain. 

 

Figure 7 combines the results for statements 11 and 12 in the questionnaire.  

 

 

Figure 7 - Results based on questionnaire statements 11 and 12. 

 

The attitudes displayed are very scattered and hardly reveal any reliable trend and are thus 

difficult to interpret. Considering the first statement, that it is acceptable to mix the varieties, 

the numbers are about 50% on the agreement side and 50% on the disagreement side. Thus, in 

general terms, half of the informants feel that it is acceptable to mix the varieties, and the 

other half feel that it is not acceptable.  

 

On the second statement, that the varieties are not acceptable to mix, the result is similar, but 

with a slight unexpected difference. Here, 61% of the informants are on the agreement side 

and thus feel that the varieties should not be mixed. Comparing the results from the different 

statements, Figure 7 shows that 11% of the informants have changed their opinion. 
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This difference could suggest that the informants have an inconsistent attitude. However, the 

difference is minor and might have other explanations. As Figure 7 clearly shows, the 

attitudes on both statements are scattered on all values on the scale, though with a cluster to 

the middle section. This could suggest that the informants are not sure about their opinion, or 

that they are indifferent to the statement. Another possibility is that the middle values here 

represent an “it depends on the situation”-attitude.  

3.3 Part 2 of the questionnaire 

The second part of the questionnaire comprised three multiple-choice questions. The results 

from question 13 to 15 of the questionnaire are presented in Figures 8 to 11. The numbers on 

the horizontal axis denote the number of informants selecting the specific answer listed on the 

vertical axis. The data are based on 108 informants. The complete primary data can be found 

in Appendix 1. The informants were also asked to justify their answers. The general attitudes 

derived from their comments are presented as well.  

3.3.1 The importance of consistency 

As seen in Figure 8 the majority of the informants, about 53%, do feel that teachers should be 

consistent in their use of variety. A great portion of the informants, 28% have answered that 

no, it is not important. As much as 19% have stated that they do not know. 

 

 

Figure 8 - Results based on questionnaire question 13. 
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“Yes” 

The most common attitudes found in the comments for the answer yes: 

 Avoid confusion 

 Understanding and learning  

 Knowledge  

 Wrong by principle 

The majority of the comments express that consistency is important in order to avoid 

confusion. Many informants express that if teachers alternate between the varieties, or mix 

them, it might cause confusion with the students and that it would lead to the students not 

being able to tell one variety from the other. One informant expresses it like this: “Or else it 

may cause confusion among the students and you might start mixing them, which would lead 

to incorrect English” (my translation). Secondly, informants emphasize that it is important to 

keep the varieties separate to facilitate the learning process. According to some informants, it 

is much easier to understand English if teachers are consistent in their use of the varieties. 

Thirdly, a general attitude noticeable in the comments is that it is important to be aware of the 

differences between the varieties, and that teachers are responsible for conveying this 

information. Finally, some informants consider that mixing or alternating between the 

varieties is wrong by default and that teachers should set a good example. 

 

“No” 

The most common attitudes found in the comments for the answer No: 

 Important to learn both 

 Variation is good 

 It does not matter 

A majority of the informants who selected the answer “no” emphasize that it is important that 

students get the opportunity to learn both varieties. “I think that students should have the 

option to choose variety instead of a teacher deciding it for them. The teacher should be able 

to teach the differences to them” (my translation), said one of the informants. A couple of 

informants also added that teachers should know and use both varieties, but constantly make 

students aware of which variety is being used. Another common opinion derived from the 

comments is that variation is good. These informants want variation and think it would be 

interesting and fun to learn both varieties. Finally, some informants express that it really does 



19 

 

 

not matter if the teacher is consistent in the use of variety or not. One informant says: “It does 

not matter, you are still learning English. There is blue, and there is light blue, but it is still 

blue” (my translation). Other comments are along the same lines. It does not matter which 

variety is being used, it is still English. 

 

“Do not know” 

Even though 19% of the informants selected the “do not know-option” only a few of them left 

comments. The main comment is that it does not matter if teachers are consistent in their use 

of varieties.  

3.3.2 Preferences regarding teachers’ varieties 

Figure 9 illustrates that the majority of the informants, 48%, prefer their teacher to use AmE. 

A little less than a third of the informants, about 29% prefer their teacher to use BrE. 17% 

state that they do not know and 6% state that they prefer their teacher to use another variety. 

 

 

Figure 9 - Results based on questionnaire question 14. 
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the comments. The informants say that AmE is the dominating variety, in two different 

senses. Firstly, it is the variety that they are more exposed to through media such as movies 

and television series, as many of the informants mention. Hence, they feel that AmE is easier 

and more familiar. Secondly, they express that AmE is a dominating variety in a more general 

and global sense. “It is after all the variety used the most and because of that it is the most 

beneficial for me” (my translation), states one informant. Some of the informants also say that 

AmE is the most “current” variety in the world today. 

 

“BrE” 

The most common attitudes found in the comments for the answer BrE: 

 Correct 

 Classy 

 Counterforce  

Many of the informants who prefer their teacher to use BrE justify their answer by saying that 

BrE is the “correct” English. Other expressions, such as “original English” and “Standard 

English” were used to indicate the same opinion. One informant states: “British English is the 

real English. American English is just a dialect” (my translation). They want their teacher to 

use BrE simply because they feel that BrE is more correct and they, of course, want to learn 

correct English. The informants mentioning that BrE is the “Standard English” also connect 

this to the Swedish school system. They say that BrE has always been the standard in Swedish 

schools and that there is no reason for this to change. Further, a common opinion is that BrE 

is more “classy” than AmE and thus more appropriate in school. Finally, some of the 

informants want their teacher to use BrE because they want some kind of counterforce to the 

English they are in contact with outside of school, i.e. AmE. 

 

“Do not know” 

As previously mentioned, 17% on the informants selected the answer “do not know”. In their 

comments two distinct opinions are evident. Firstly, there are those who think that it does not 

matter which variety teachers use, as long as they are consistent. Secondly, there are those 

who think that it does not matter which variety teachers use or if they mix, the important thing 

is that the students understand. 
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“Other variety” 

Some informants state that they would like their teacher to use both AmE and BrE. A few 

informants mention that they would like their teacher to use other varieties than AmE and 

BrE. Two varieties that are mentioned are the Irish and the Australian ones.  

3.3.3 Preferences regarding students’ own varieties 

Figure 10 exhibits that a strong majority of the informants, about 67%, prefer to use AmE. 

16% prefer to use BrE and the same amount of informants state that they do not know. Only 

two informants state that they prefer another variety.    

 

 

Figure 10 - Results based on questionnaire question 15. 
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sense. This opinion is, however, not as distinct as seen in Figure 9. Finally, the informants say 

that it feels more natural to them to use AmE and that it is more of a “relaxed” variety. One 

informant states: “AmE is more common in media and feels more natural to use because of 

that” (my translation). The three major attitudes found in their comments appear to be 

interrelated. 

 

“BrE” 

The most common attitudes found in the comments for the answer BrE: 

 Classier 

 Correct 

 Natural 

As previously mentioned, only 16% of the informants prefer to use BrE. Because of this, their 

attitudes are not considered as pronounced as the ones derived from the comments on AmE. 

The results are similar to those seen in Figure 9. The majority of the informants who 

commented think that BrE is a “classy variety”. Further, they feel that BrE is more correct and 

more advanced than AmE. Another observation is that some of the informants think that BrE 

is the most natural variety for them to use. “I feel more at home in the British culture and 

because of that the variety comes naturally to me. I am more used to it” (my translation), 

states one of the informants. A similar opinion was expressed by the informants who selected 

AmE. This indicates that what feels natural is important. 

 

“Do not know” 

The same amount of informants who prefer BrE, 16%, selected the answer “do not know”. 

The opinions derived from their comments show that many of the informants prefer to use 

both, or that they mix the varieties. Only one single informant states that he or she does not 

know the differences between the varieties and thus cannot really answer this or the previous 

questions. 

 

“Other variety” 

Only two informants say that they prefer other varieties. The two that are mentioned are Irish 

and Scottish. 
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3.3.4 A comparison of the preferences 

When comparing what the informants prefer their teachers to use and what they prefer to use 

themselves a shift in attitudes become noticeable (Figure 11).  

 

 

Figure 11 - Results based on questionnaire questions 14 and 15. 

 

As previously mentioned, there is a strong majority for AmE when it comes to which variety 

the informants prefer to use themselves. This strong trend is, however, not as strong when it 

comes to which variety they prefer their teachers to use. Only 16% of the informants prefer to 

use BrE, but for some reason about 29% prefer their teacher to use BrE. This shift in attitude 

is also evident in the comments the informants provided. Some of the informants prefer to use 

AmE themselves, but prefer their teacher to use BrE because it is “proper” English and 

because it is the variety of English that students “should” learn in school. 

4. Discussion 
 

The results presented show that the informants (from now on labeled students) generally feel 

that they can easily distinguish the varieties from each other when listening to spoken English. 

This is not surprising since the most evident difference between the varieties is pronunciation 

(Melchers & Shaw, 2011:33). The differences in vocabulary, grammar and spelling are minor 

and much less obvious, which might be why the students are not as confident in their attitudes 

when it comes to recognizing the varieties in written English. A majority of the students think 

that they can distinguish which variety their teacher uses. This is probably due to the fact that 

the teacher uses a certain pronunciation or perhaps that their teacher has told them which 

variety that is being used.  
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Research by Mobärg (2002), Westergren Axelsson (2002) and Söderberg and Modiano 

(2002), all show that students have a tendency to mix the varieties, regardless of which variety 

they believe they are using. A possible reason for this mixing is that students are not aware of 

some of the differences between the varieties, even though the majority of students in the 

present study are fairly confident that they can distinguish the differences. Since their 

attitudes seem to reflect uncertainty when it comes to recognizing the varieties in writing, it 

could indicate that the students are aware that there are differences between the varieties that 

they might not be familiar with.  

 

In the syllabi for English B, English C and English 5, i.e. the syllabi relevant for the students 

participating in the present study, nothing specific is mentioned about varieties. It is stated 

that students should understand spoken English with social and regional differences (The 

Swedish National Agency of Education, 2000, 2011). How to interpret this is, however, up to 

the individual teacher. It is likely that some teachers teach the differences between the 

varieties to their students, while others do not. A slight majority of the students are of the 

opinion that they have not been taught the differences in school, but the attitudes are not 

distinct in this respect. It might be that they do not know for sure whether they have been 

taught the differences or not, or the experience may simply differ from student to student. The 

fact that a majority of the students believe that they can distinguish between the varieties, 

though a large portion of the students say they have not been taught the differences in school, 

is an interesting result. It indicates that many of the students perceive that the knowledge 

needed to recognize the varieties has come from other sources, whatever they may be. 

 

Scattered attitudes were revealed regarding the importance of consistency in the use of 

variety. When applied to themselves, some students think it is acceptable to mix varieties, 

while others feel the opposite. The syllabus from 1969 (Skolöverstyrelsen, 1969), mentioned 

consistency and that it was not always a need for correction if students mixed the varieties. 

More recent syllabi, however, mention nothing about consistency. Still, research shows that 

the importance of consistency in the students’ use of variety is often emphasized by many 

teachers (Westergren Axelsson, 2002:132). These attitudes regarding the importance of 

consistency on the students’ own part are somewhat contradictory to the attitudes observed 

regarding consistency on the part of the teachers. The students emphasize that teachers’ 

consistency is important to avoid confusion and facilitate learning. Some students think it is 
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simply wrong by principle not to be consistent, an attitude that could have been transferred 

from their teachers. 

 

To demand consistency when students may not even be sure if they can distinguish the 

varieties from each other, and a majority of them feel that they have not been taught the 

differences at school, is contradictive. If the intention is that students should be consistent, 

this should appear in the syllabi and students should be given the opportunity to learn the 

differences between the varieties in school. Maybe consistency should no longer be 

emphasized, and mixing acknowledged and allowed. Butler’s study (2007:731) showed that 

whether the teacher spoke with an American or native accent, did not matter much in terms of 

the students’ comprehension. In theory, this could suggest that it does not matter if teachers in 

Sweden use AmE or BrE, and maybe a mixture, that could be labeled “Mid-Atlantic English”, 

would be a suitable alternative approach.  

 

There is a strong conviction among the students that BrE is the dominating variety in school 

and an equally strong belief that AmE is not. This opinion is in line with results from previous 

research. It is a common opinion that the Swedish school is partial to BrE (Westergren 

Axelsson, 2002:133). Whether BrE actually is the dominating variety used by the present 

study’s participating students’ teachers is simply unknown, but it is what the majority of 

students think. It all, of course, depends on which variety their English teachers throughout 

the years actually have used. 

 

An even more prominent attitude is that the students appreciate AmE to be the dominating 

variety in media. In Söderlund and Modiano’s study (2002:153f) a similar result was 

presented; the students felt that they are more exposed to AmE than BrE. This is not news in 

any way, in the syllabus for English from 1969 it is mentioned that, through media, students 

are probably exposed to AmE to a greater extent than BrE and thus more influenced by it as 

well (Skolöverstyrelsen, 1969). Over 40 years later, on the Internet, all kinds of media are 

available at any given time. The supply is immense and a great deal of it is American. But 

what one is exposed to is highly individual. Whether or not AmE is the most common variety 

in media in Sweden is thus not that relevant in this context.  
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The present study shows that the majority of students appreciate that media has influenced 

their English to a great extent. Since it was previously established that they think AmE is the 

dominating variety in media, the conclusion is that the students feel that AmE has influenced 

their English a lot. The students feel, to some extent, that their English has been influenced by 

the variety spoken in school which they believe is dominated by BrE. However, the majority 

of students express that they have not been strongly influenced by the variety spoken in 

school. According to Westergren Axelsson (2002:144), students are prone to underestimate 

the influence that school, hence BrE, has on their English. It can be concluded that the 

students in general feel that their English is influenced from two directions; a strong influence 

from media, AmE, and a less pronounced influence from school, BrE. Several researchers 

claim that students have a tendency to mix varieties (Mobärg, 2002; Söderlund & Modiano, 

2002; Westergren Axelsson, 2002). According Modiano (1996:5), many second language 

speakers in Europe speak “Mid-Atlantic English”. The double influence that the students 

experience can be considered to support this concept. With influences from two different 

varieties of English, and the native language, the speakers, in this case students, may end up 

speaking a mixture like “Mid-Atlantic English”. 

 

According to the present study, a strong majority of the students prefer to use AmE. They 

justify their choice by saying that the American variety is easier, dominating and that it comes 

more natural to them. Odenstedt (2000:137) claims that AmE is easier to understand, that the 

intonation easier to imitate for Swedish students, and this might be the reason why so many of 

the students prefer it. Other research shows similar results, students often think that AmE is 

the easier, more relaxed variety and that it is easier to pronounce (Westergren Axelsson, 

2002:143). The opinion that AmE is the dominating variety, in both media and in a more 

global sense is, of course, a matter of perspective. It was previously established that most of 

the students are of the opinion that AmE is dominating in media and, according to Mobärg 

(2002:119), there is a strong correlation between students’ media preferences and their 

attitudes to language. If students are exposed to a certain variety in media, they have a 

tendency to prefer that variety. The students’ attitudes regarding the dominating variety have 

probably something to do with the fact that they think AmE is the dominating in a more 

global sense as well. One’s perception of the world depends much on exposure and since they 

feel they are more exposed to AmE it is natural to see the variety as more dominating, 

internationally speaking. It also depends on what the students mean with “more dominating 
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internationally”. Presumably, very few of the students have thought about which varieties that 

are being used, and to what extent, by billions of speakers around the world. 

 

Very few of the students prefer to use BrE, but those who do think it is a classier and more 

correct variety and that it comes more natural to them. The study performed by Westergren 

Axelsson (2002:142f) showed similar attitudes. Attributes often associated with BrE include 

correctness and that it is more posh and classy. When analyzing the comments for the 

preferred varieties the students’ opinions support the theory that BrE is considered a high-

status variety and AmE represents more of a low-status one. 

 

A majority of the students prefer their teacher to use AmE. The arguments are similar to the 

reasons for preferring this variety themselves. They think AmE is easier and more 

dominating. To want the teacher to use the same variety as oneself is not really a surprising 

result. They want to learn their variety of English, and whether the variety actually is 

dominating, in media and in the world, is not really that relevant, as previously mentioned. 

The students appreciate AmE to be the dominating variety in their world and the media they 

are exposed to. It is understandable that they want to be taught their preference in school as 

well. In contrast to the majority, however, almost a third of the students prefer their teachers 

to use BrE. The comments were, yet again, very similar to those left on why they preferred to 

use BrE themselves. The most distinct attitude derived is that BrE is the more correct variety. 

Naturally, many think that the things learned in school should be correct. This attitude is even 

more supported by the fraction of students who themselves prefer AmE but want their teacher 

to use BrE.  

 

According to Westergren Axelsson (2002:132), the official view is more or less that no 

variety should be normative. BrE used to be the standard variety in Swedish schools and the 

results from the present study show that this attitude, even though officially abandoned, is still 

present in classrooms. The origin of this attitude, that BrE is regarded as a more “correct” 

variety, can only be speculated of. One theory is that students feel that some teachers display 

this kind of attitude, as seen in Söderlund and Modiano’s (2002:147) and Westergren 

Axelsson’s (2002:142) studies. Further, the attitude might be transferred to the students from 

their parents who went to school when BrE was the standard variety used. 
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Despite results often being inconsistent regarding students’ attitudes and preferences to the 

varieties, it is clear that there is a gap between what a great deal of students want, and what 

they are experiencing in terms of varieties in school. This situation relates to the question 

which variety that actually is most suitable to use in Swedish schools today. Within the school 

system, there seem to be remainders left of an old but deeply rooted attitude that BrE is more 

correct, preferable and “better” than the more “low-status” AmE. This attitude is to some 

extent conveyed to the students. In current syllabi, however, guidelines regarding preferences 

of varieties are completely absent. Comments regarding varieties are instead limited to stating 

that understanding of the background to regional differences of spoken English should be 

promoted. This situation with inconsistent views on the question of varieties coexisting within 

the school system appears to cause confusion, manifested, for example, by inconsistent use of 

varieties and unawareness as to what variety is actually being used. It is pertinent that the 

school system adopts a consistent strategy in these respects, reflected into clear guidelines that 

are communicated throughout the teachers’ community. A strategy emphasizing consistency 

may not be the best solution, since mixing of varieties is a common reality. Instead, mixing 

varieties should perhaps be fully acknowledged and maybe “Mid-Atlantic English” offers a 

beneficial concept for the future. As some of the students in the present study said, 

comprehension is of importance, not which variety that is being used. 

5. Summary and conclusion 
 

This study aims to shed light on high school students’ attitudes to teachers’ varieties of 

English. The focus is on British English and American English, the two dominating varieties 

in Swedish schools. A written questionnaire was constructed and handed out to students at a 

high school in Norrbotten, in order to establish their experiences and attitudes regarding the 

varieties as such, their teachers’ varieties, as well as their own preferences. The questionnaire 

was filled out by a total of 120 students. This provided a statistically valid set of data allowing 

in-detail interpretation. The results reveal a number of attitudes and trends, some more 

prominent than others. In general, the findings are in line with results from previous research, 

but contribute statistical support and in some respects improved understanding.    

 

Firstly, it is clear that most students think that the varieties can easily be distinguished when 

listening to spoken English. They do not, however, think it is as easy to distinguish them 

when facing written English. Further, a slight majority of the students do not feel that they 
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have been taught the differences between the varieties in school. Regardless of being taught 

the differences or not, a strong majority of the students feel that they can easily distinguish 

which variety their teacher uses and in their opinion BrE is the dominating variety used within 

school education. As an opposite, most of the students are of the opinion that AmE is the 

dominating variety used in media. 

 

Overall, the students consider themselves to be more influenced by the variety used in media, 

AmE, than the variety most common in school, i.e. BrE. With this attitude in mind, there is, 

not surprisingly, a clear preference among the students for AmE, not only when it comes to 

their own choice of variety, but also when it comes to their teachers’ variety. There are, 

however, students advocating BrE or both varieties, and for a wide range of reasons. This 

result corresponds well with results from previous research, which often show inconsistent 

results as regards attitudes among Swedish students to the different varieties.  

 

Even though students’ attitudes regarding the varieties appear to be somewhat inconsistent, 

the results from the present study show that what the school system offers in terms of 

varieties, may not be what the majority of students want. This deserves to be investigated 

further and new guidelines for the school system might be in order. However, choosing one 

variety only might not be the answer. Perhaps students should have the opportunity to use 

which variety they want, even if it is a mixture such as “Mid-Atlantic English”. 
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Appendix 1: Primary data 

 
Table 1. High school program abbreviations used in tables. 

 

High school program abbreviations 

Program Abbreviation 

Arts program AP 

Business and Administration Program BAP 

Leadership program LP 

Media Program MP 

Natural Science Program NP 

Social Science Program SP 

Social Science Program International SPIN 

Technology Program TP 

 
 

Table 2. Informants and execution – general information and fall-off rate. 

 

Informants 

Group Program Course No. No. Girls No. Boys No. in Part 1 No. in Part 2 

A SP Eng B 25 17 8 24 21 

B MP, SPIN, LP, AP, NP Eng C 20 15 5 20 19 

C NP, TP, SP, SPIN Eng C 12 9 3 12 11 

D SPIN Eng 1 13 9 4 12 12 

E SP Eng B 23 9 14 20 20 

F BAP Eng 1 27 21 6 27 25 

Sum: 120 80 40 115 108 

 

  



 

 

 

Table 3. Results from part 1 of the questionnaire – group A. 

 

Group A 

Informant Question 

No. Sex Program Course 1 2 3 4 5 6 7 8 9 10 11 12 

1 F SP Eng B 5 2 3 4 4 2 2 2 5 6 4 4 

2 F SP Eng B 6 4 3 6 6 1 3 2 6 4 4 5 

3 F SP Eng B 6 5 4 6 6 1 2 1 6 6 3 5 

4 F SP Eng B 5 3 3 2 4 3 2 2 6 5 6 1 

5 F SP Eng B 6 2 1 6 6 1 6 2 6 6 6 1 

6 F SP Eng B 6 3 1 6 6 1 1 2 5 5 6 1 

7 F SP Eng B 6 4 4 5 6 2 5 3 6 5 4 4 

8 F SP Eng B 4 2 4 6 5 2 3 2 5 4 2 5 

9 F SP Eng B 4 2 3 6 5 2 3 4 3 4 3 3 

10 F SP Eng B 6 6 1 6 6 2 3 1 6 3 6 3 

11 F SP Eng B 5 4 5 4 5 2 1 1 6 6 6 3 

12 F SP Eng B 5 4 3 5 5 2 4 3 5 5 4 2 

13 F SP Eng B 6 3 3 1 4 3 3 3 5 5 2 5 

14 F SP Eng B 6 6 1 1 1 3 4 1 6 6 3 6 

15 F SP Eng B 4 4 3 4 4 4 6 3 6 4 4 3 

16 F SP Eng B 6 6 5 6 5 2 5 3 6 5 6 1 

17 M SP Eng B 4 4 3 4 3 5 5 2 5 4 4 2 

18 M SP Eng B 5 5 3 3 2 5 4 4 4 4 3 5 

19 M SP Eng B 4 4 3 5 6 5 6 3 5 4 6 3 

20 M SP Eng B 6 6 4 6 3 5 3 2 5 3 6 1 

21 M SP Eng B 5 4 2 6 6 1 4 2 6 6 2 5 

22 M SP Eng B 5 4 1 5 5 1 3 2 6 6 4 2 

23 M SP Eng B 6 5 5 6 6 2 5 2 6 5 4 4 

24 M SP Eng B 5 4 4 6 6 2 2 3 4 3 1 5 

Sum: 126 96 72 115 115 59 85 55 129 114 99 79 

 

  



 

 

 

Table 4. Results from part 1 of the questionnaire – group B. 

 

Group B 

Informant Question 

No. Sex Program Course 1 2 3 4 5 6 7 8 9 10 11 12 

25 F MP Eng C 6 6 6 6 5 1 3 2 5 6 6 2 

26 F SPIN Eng C 5 5 4 5 6 1 3 3 6 5 5 2 

27 F MP Eng C 5 2 4 4 6 1 1 1 6 6 2 6 

28 F LP Eng C 5 2 5 3 4 3 2 1 6 5 2 5 

29 F LP Eng C 6 3 3 4 6 2 4 2 5 4 3 3 

30 F MP Eng C 5 5 2 1 2 5 1 2 5 3 1 6 

31 F MP Eng C 6 4 5 5 3 4 3 2 6 5 3 4 

32 F MP Eng C 6 5 4 4 5 2 3 1 5 6 4 5 

33 F MP Eng C 6 4 3 5 4 3 2 2 5 6 2 4 

34 F MP Eng C 6 3 4 4 6 1 3 1 6 6 6 1 

35 F MP Eng C 5 3 6 1 6 1 2 1 6 5 2 5 

36 F AP Eng C 3 4 3 4 3 5 5 3 5 5 3 4 

37 F NP Eng C 6 5 5 5 5 2 4 2 6 5 3 5 

38 F SP Eng C 5 4 3 3 5 2 4 5 2 4 3 4 

39 F MP Eng C 6 4 2 6 5 3 2 3 6 6 2 5 

40 M MP Eng C 6 1 1 3 4 3 1 1 6 1 1 6 

41 M AP Eng C 5 3 4 4 6 1 5 1 6 5 4 4 

42 M LP Eng C 6 4 3 3 4 3 1 1 6 6 6 1 

43 M LP Eng C 6 5 4 4 5 3 4 3 5 5 4 5 

44 M MP Eng C 5 4 3 6 6 1 3 4 5 6 4 2 

Sum: 109 76 74 80 96 47 56 41 108 100 66 79 

 

  



 

 

 

Table 5. Results from part 1 of the questionnaire – group C. 

 

Group C 

Informant Question 

No. Sex Program Course 1 2 3 4 5 6 7 8 9 10 11 12 

45 F NP Eng C 2 5 4 4 5 1 2 1 6 6 1 6 

46 F TP Eng C 5 3 5 6 4 4 4 3 5 5 1 6 

47 F SP Eng C 4 4 2 6 6 1 3 2 5 3 3 4 

48 F SP Eng C 6 5 2 5 5 2 1 1 6 6 2 3 

49 F SP Eng C 6 4 2 6 5 2 1 4 4 4 4 6 

50 F NP Eng C 4 4 5 5 5 2 4 1 6 5 3 4 

51 F SP Eng C 6 2 2 6 6 1 2 1 6 3 2 5 

52 F SPIN Eng C 6 5 3 5 1 6 4 3 5 5 2 6 

53 F SPIN Eng C 6 1 2 5 5 1 6 1 6 6 2 3 

54 M TP Eng C 6 3 1 6 6 1 2 1 6 6 6 4 

55 M SP Eng C 6 4 4 6 6 1 3 3 5 5 3 5 

56 M NP Eng C 4 6 6 6 6 2 3 3 4 3 2 5 

Sum: 61 46 38 66 60 24 35 24 64 57 31 57 

 

 
Table 6. Results from part 1 of the questionnaire – group D. 

 

Group D 

Informant Question 

No. Sex Program Course 1 2 3 4 5 6 7 8 9 10 11 12 

57 F SPIN Eng 5 5 2 4 6 6 1 5 1 6 4 5 2 

58 F SPIN Eng 5 5 3 1 5 6 1 3 3 5 6 4 4 

59 F SPIN Eng 5 5 2 2 5 5 2 5 1 6 6 4 2 

60 F SPIN Eng 5 6 2 2 6 1 6 4 1 5 4 2 6 

61 F SPIN Eng 5 6 3 2 1 4 3 1 1 6 6 1 6 

62 F SPIN Eng 5 4 2 1 3 4 2 2 2 5 5 4 2 

63 F SPIN Eng 5 6 4 2 6 6 2 1 3 5 5 1 6 

64 F SPIN Eng 5 6 3 1 5 6 1 1 3 4 4 1 6 

65 M SPIN Eng 5 5 3 2 6 6 1 3 1 6 6 6 1 

66 M SPIN Eng 5 6 5 6 6 6 1 5 1 6 3 1 6 

67 M SPIN Eng 5 5 2 3 3 6 1 3 2 5 5 4 3 

68 M SPIN Eng 5 6 2 1 6 6 1 2 1 6 6 1 6 

Sum: 65 33 27 58 62 22 35 20 65 60 34 50 

 

  



 

 

 

Table 7. Results from part 1 of the questionnaire – group E. 

 

Group E 

Informant Question 

No. Sex Program Course 1 2 3 4 5 6 7 8 9 10 11 12 

69 F SP Eng B 6 5 3 5 6 1 3 1 6 6 4 3 

70 F SP Eng B 6 4 1 6 6 1 1 2 5 1 1 6 

71 F SP Eng B 6 2 1 3 1 6 2 1 6 6 4 1 

72 F SP Eng B 6 3 3 4 5 3 3 2 5 5 1 6 

73 F SP Eng B 6 6 1 3 5 1 4 1 6 5 4 1 

74 F SP Eng B 5 3 1 4 6 1 6 4 4 5 5 1 

75 F SP Eng B 5 1 3 5 6 1 5 1 6 2 6 2 

76 F SP Eng B 6 3 3 4 5 2 3 1 6 4 3 4 

77 F SP Eng B 6 3 2 4 5 2 5 1 6 6 2 6 

78 M SP Eng B 6 5 4 6 6 1 2 3 6 5 4 5 

79 M SP Eng B 6 4 6 5 6 1 5 3 4 5 3 4 

80 M SP Eng B 5 4 1 6 6 1 5 1 6 4 4 6 

81 M SP Eng B 5 5 3 6 6 1 3 2 6 5 3 4 

82 M SP Eng B 6 1 1 6 6 1 1 3 3 6 1 6 

83 M SP Eng B 6 6 1 1 6 1 6 1 6 6 6 1 

84 M SP Eng B 5 5 2 6 6 1 4 2 6 5 6 2 

85 M SP Eng B 5 3 3 5 2 5 4 2 5 5 5 3 

86 M SP Eng B 6 6 6 3 4 6 6 5 3 4 4 4 

87 M SP Eng B 6 4 2 3 6 1 1 1 6 6 6 4 

88 M SP Eng B 6 4 6 5 6 1 1 6 6 6 6 4 

Sum: 114 77 53 90 105 38 70 43 107 97 78 73 

 

  



 

 

 

Table 8. Results from part 1 of the questionnaire – group F, and calculated sum for group A-F 

 

Group F 

Informant Question 

No. Sex Program Course 1 2 3 4 5 6 7 8 9 10 11 12 

89 F BAP Eng 5 4 4 6 6 2 5 4 5 4 5 5 4 

90 F BAP Eng 5 6 4 4 5 5 2 3 3 6 2 3 3 

91 F BAP Eng 5 3 4 6 5 3 3 5 5 5 5 5 5 

92 F BAP Eng 5 3 3 2 6 4 6 6 4 5 4 2 6 

93 F BAP Eng 5 3 3 5 3 4 3 2 3 2 6 5 1 

94 F BAP Eng 5 4 3 3 1 1 4 3 3 3 4 4 4 

95 F BAP Eng 5 6 3 5 5 6 1 1 1 6 5 6 1 

96 F BAP Eng 5 4 3 5 3 1 5 2 1 6 6 2 3 

97 F BAP Eng 5 5 3 3 3 5 2 3 3 4 5 3 4 

98 F BAP Eng 5 6 4 3 5 1 6 4 2 6 5 2 6 

99 F BAP Eng 5 5 5 4 6 3 3 1 2 5 2 1 6 

100 F BAP Eng 5 1 2 1 5 1 3 4 2 2 4 3 5 

101 F BAP Eng 5 5 5 2 4 5 3 2 1 6 6 5 2 

102 F BAP Eng 5 3 3 2 3 3 3 3 3 3 3 3 3 

103 F BAP Eng 5 4 3 2 1 2 4 4 2 4 4 2 4 

104 F BAP Eng 5 6 5 4 3 4 6 5 3 6 4 4 6 

105 F BAP Eng 5 2 2 3 3 3 3 3 3 3 2 3 3 

106 F BAP Eng 5 5 5 3 4 3 3 2 3 5 4 4 2 

107 F BAP Eng 5 6 4 3 5 4 3 5 2 5 6 1 6 

108 F BAP Eng 5 3 3 5 4 6 1 4 6 1 4 4 4 

109 F BAP Eng 5 5 5 6 3 4 4 1 4 5 5 5 5 

110 M BAP Eng 5 6 2 5 1 6 1 5 1 6 6 3 4 

111 M BAP Eng 5 3 5 6 6 2 6 5 2 6 6 6 1 

112 M BAP Eng 5 6 4 2 6 2 2 1 1 6 6 6 1 

113 M BAP Eng 5 6 4 4 5 5 4 1 3 4 5 3 3 

114 M BAP Eng 5 5 3 4 5 1 5 6 4 3 3 3 5 

115 M BAP Eng 5 6 4 5 3 3 3 3 3 3 6 2 4 

Sum (group F): 121 98 103 109 89 94 88 75 120 123 95 101 

Total sum (group A-F): 596 426 367 518 527 284 369 258 593 551 403 438 

Mean value (group A-F): 5,2 3,7 3,2 4,5 4,6 2,5 3,2 2,2 5,2 4,8 3,5 3,8 

 

  



 

 

 

Table 9. Results from part 2 of the questionnaire – group A-E. 

 

Question Answer No. Informants 

13 Yes 57 

No  30 

Do not know 21 

 

14 BrE 31 

AmE 52 

Other 7 

Do not know 18 

 

15 BrE 17 

AmE 72 

Other 2 

Do not know 17 

 

  



 

 

 

Appendix 2: Questionnaire  
 

Enkät  
 
Det finns olika varianter av engelska, dessa kallas ibland för varieteter. De vanligaste är 

brittisk engelska och amerikansk engelska. I Sverige används båda. Syftet med denna enkät är 

att utreda gymnasieelevers åsikter om dessa varieteter och även vad de tycker om sina lärares 

varieteter av engelska. 

 I enkäten förkortas brittisk engelska med BrE och amerikansk engelska med AmE.  

__________________________________________________________________________ 

Jag är:  Kvinna  Man  

Jag är _________år gammal. 

Gymnasieprogram: ________________________ 

___________________________________________________________________________

Del 1 - Instruktioner: Markera på skattningsskalan hur mycket du instämmer i varje 

påstående. Besvara alla påståenden. 

                                                                                                   Instämmer  
                                   inte alls                                

                      Instämmer                                 
      helt 

1. Skillnaderna mellan BrE och AmE är lätta att uppfatta  

när engelska talas. 
 
 

 
 

 
 

 
 

 
 

 
 

2. Skillnaderna mellan BrE och AmE är lätta att uppfatta  

vid läsning av engelska. 
 
 

 
 

 
 

 
 

 
 

 
 

3. Jag har fått undervisning i skolan om BrE och AmE,  

och vad som skiljer varieteterna åt. 

 
 

 
 

 
 

 
 

 
 

 
 

 

4. Det är tydligt för mig vilken varietet min lärare använder. 
 
 

 
 

 
 

 
 

 
 

 
 

5. BrE dominerar enligt min erfarenhet i skolans 

undervisning. 

 
 

 
 

 
 

 
 

 
 

 
 

6. AmE dominerar enligt min erfarenhet i skolans 

undervisning. 

 
 

 
 

 
 

 
 

 
 

 
 

7. Min egen engelska har påverkats mycket av vilken  

varietet som används i skolans undervisning. 

 
 

 
 

 
 

 
 

 
 

 
 

8. BrE dominerar enligt min uppfattning i media (Internet, 

TV, film, tidningar).     
 
 

 
 

 
 

 
 

 
 

 
 



 

 

 

 

                                                   Instämmer  
                               inte alls                                

                      

                    Instämmer                                 
    helt 

9. AmE dominerar enligt min uppfattning i media (Internet, 

TV, film, tidningar). 

 
 

 
 

 
 

 
 

 
 

 
 

10. Min egen engelska har påverkats mycket av vilken 

varietet som används i media (Internet, TV, film, tidningar). 
 
 

 
 

 
 

 
 

 
 

 
 

11. Jag tycker det är okej att blanda olika varieteter när  

man talar och skriver engelska. 

 
 

 
 

 
 

 
 

 
 

 
 

12. Jag tycker det är viktigt att hålla sig till en varietet  

när man talar och skriver engelska. 

 
 

 
 

 
 

 
 

 
 

 
 

____________________________________________________________________________ 

Del 2 - Instruktioner: Besvara följande frågor med att först kryssa för det alternativ som 

passar bäst och motivera sedan ditt val. 

13. Tycker du det är viktigt att läraren alltid använder samma varietet när han/hon talar och 

skriver i undervisningen? 

 Ja 

 Nej 

 Vet ej 

Motivera ditt svar! ____________________________________________________________ 

___________________________________________________________________________ 

___________________________________________________________________________ 

___________________________________________________________________________ 

14. Vilken varietet föredrar du att din lärare använder i undervisningen?  

 BrE 

 AmE 

 Annan 

 Vet ej 

Motivera ditt svar! ____________________________________________________________ 

___________________________________________________________________________ 

___________________________________________________________________________ 

___________________________________________________________________________ 



 

 

 

15. Vilken varietet föredrar du själv att använda?  

 BrE 

 AmE 

 Annan 

 Vet ej 

Motivera ditt svar! ____________________________________________________________ 

___________________________________________________________________________ 

___________________________________________________________________________ 

___________________________________________________________________________ 

 

 

Tack för din medverkan! 

 


