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Summary 

What happens if the starting point for a discussion about pedagogical issues isn’t assuming 

sameness, but difference (See also Todd, 2008)? Departing from a specific relationship between 

human and horse, I advocate for thinking otherwise about pedagogical relationships: a thinking 

departing from difference, and instead problematizing differences.  

   My horse is not a means, but a friend and what we practise is meeting in a pedagogical 

relationship. He follows me, but not anyone. I follow him, but not all the time. Sometimes, his 

choice of path is even better; for instance, he turns away from a marsh or from a cloud of 

mosquitoes. His sensibility is stronger than mine. Thanks to his sensibility I recently removed the 

bridle from his mouth and the reins from my hands, and I started to ride only with a rope around his 

brisket. It hangs there like a collar. I can push the rope under his neck, but he can easily change 

direction or run as fast as he would like. 

   The theoretical framework is within the field of philosophy of education, and more precisely in 

the area where relational perspectives come into the fore. This article is developed within the 

research milieu Philosophical Studies of Pedagogical Relations.   

   The overarching aim is to explore philosophically where the pedagogical relationship arises in a 

specific relationship between human and horse. Starting by describing the phenomena as they 

appear in my experience, I then explore the meanings by relating to texts in which concepts relevant 

to the aim emerge. The questions are: Where does the pedagogical relationship arise? Which 

dimensions emerge? How can this specific human-horse-relationship contribute with a slightly 

different perspective for the understanding of pedagogical relationships? 

   Regarding the structures of power in organising human-horse relationships, the most salient is the 

anthropocentric perspective in which man is the measure of all things. Posthumanist theory calls 

‘man’ as a neutral category into question, as does Irigaray. In relation to Irigaray, as well as Lévinas, 

Merleau-Ponty, Buber and, to some extent, related readings from them, I highlight relational 

dimensions such as subjectivity, corporeality and reciprocity. 

   In relation to Buber, the notion of I-Thou emerges as a way for describing the spacing. The 



spacing may open when I listen to my horse in I-Thou. The possibility to play with the tact arises. 

To speak this primary word differs not only in how I relate to him, but also in whom I become in 

this relationship. 

   A reflection upon the phenomena departing from Lévinas allows for acknowledging and 

signifying difference and otherness. This humbleness opens the spacing. But as soon as I express 

that I know what the other is, the potential spacing of the pedagogical relationship is shut.  

    Merleau-Ponty’s theory of the body offers an understanding of embodied communication. I do 

not end where my skin ends, nor do I start in the middle. I begin and end between us, in the spacing. 

The habit to move together with his being becomes a perceptual habit of how I acquire the world. 

Moving on two legs is one thing; on four is something completely different. The circulating tact is 

based on embodied movement, openings and closures of directions. It is not about knowing, but 

about letting trust circulate. 

   As does Merleau-Ponty, Irigary departs from inhabiting space through or bodies, but adds that we 

inhabit space differently departing from our sexual differences. Her project consists of expressing 

an imagery in which the female difference is signified. Within the patriarchal symbolic order, the 

female has been usurped by the male, expressed as monosexual. 

   The reading of this human-horse relationship as reciprocal between the leading and the following, 

points on and on towards a possible dissolution of the asymmetry in the pedagogical relationship, 

which opens up for a deepening of the spacing. The spacing is a potential place for the arising of the 

pedagogical relationship. It is a space escaping every attempt of definition or stable description. The 

spacing is unknowable, unpredictable, and indescribable. Some dimensions emerge such as 

corporeality, reciprocity, and subjectivity. Tact is a phenomenon taking place in the spacing. The 

tact of the spacing arises when human and horse interplay.  

   Asking about difference offers something else other than a rating of intelligence and animality. 

Since the other is infinitely other, I can’t even start trying to say how the other is to be signified. 

When I try to tell you what you are, I have already shut down the door to the spacing. The only 

thing I can try to signify is who I become in relation to the other, in the relation to our relation, to 

the opening of the spacing. The acts of listening and signifying bear the possibility of a 

transformative relationship to the patriarchal and anthropocentric order.  

    The pedagogical relationship arises in the spacing. It arises when being listening before the space 

for wonder, just when it is about to open, when the tact circulates, when I transcend the difference 

and encounter the other in an intertwining. The pedagogical relationship arises before the spacing, 

where I am vulnerable and open to someone who is not me – in moments, in situations where I 

become something more. In the spacing, one plus one is not two; there, one plus one is something 

completely different, impossible to count out beforehand. 


